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Youtlt dcvclopmcnl programs provide inany youth 

with positive cxprriences, settings, and people, as 

well as ahurrdanl opportunities fur (hem lo dcvclc~p 

life skills t ~ t  huild f~~ltilling relalionships ihruughnut 

adulescencc and heyond. Progranls (hat foster lhese 

skills in yi~uth are an impivlanl component of an 

adolesccnl's landscape, and Ihe appropriale use of 

assessment lnrasures is a key vari:ible i n  determining 

Ihc success ~ ~ E a p r o g a ~ n ' s g ~ : ~ l s  ldr (he youlh it scrvcs. 

111 (his era ofaccounlahili~y, supporters of lhc ynulh 

devclopmciil appl-traclr need lo esvahlish agrccd~ 

11;1<111, ;IIIJ in~~surahlc ,  dcvclopmental oulcixncs lilr 

; I I I  yonop lpcoplc. Ycl 11 is dillicult 10 dcli~lc nclrmal adolcsccnl development. [lie 

lv'sitive oulc<,mes 111;iI li~rlllcr Illat dcvclopmcnl, and tlle measures useJ :tss~.ss 

i l  I I  is. i l l  1na11y ways, easier t i~r  cioctors lo ddinc ;m illness hy a scrics 

0 S  s y n ~ p l ~ > n ~ s ~ I ~ ; u i  11 1s tor than to dcscrlhc a l~call l~y person. I'he rwlgc 111 

"normalcy" i l l  Ihc cullurc is hruad, allrl oilc musl hc carrii~l no1 I ~ I  define "posilivc 

youill developmerrl" in L%ays thal exclude ccrlaln pnpul:~liuns (NCI'Y. 19961. 

Yuring peoples devcli~p~ncni is. ill  I;IcI;  dctcrmilled hy a ilurnhrr 01' Ikclors. 'Thcsc 

iliclude i~tdividual pcrs~>ivalily, Iamilial tics and supporls, access l i ~  cdnc;~lion and 

clpl~orlunilies. socioccono~nic slalus. ge~tder, racial or elhitic hackyrolt~td, 

and pl~ysic;ll c;~p,icily. 'l'l~csc 1:lclurs must he colisidcrcd in developir~g or ch<losi~~p 

asscssn~ml i~~r> l s  h!r ineasuring youlh devclopnlcnt oulcomes (NCFY, I')')(il. 

Miuly develtrpmci~(ill i~u~comcs hav~: hecn ilescr~hc~l ill 111c lilcralure including: 

holidilu: rcsilieilce; social compclcncc; n i l  competence: cognitive 
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competence; hchavioral competence; moral 

compelzncc; self-determinatiun; spirituality; 

self-crl~cacy; clcar and positive identity; 

he11cT i I the f~~torc:  recognition Tor posilivc 

hehnvior; opporttll~ilirs for prosocial 

involvcncnt; and prosocial norms (('alalano 

el. al., 1998). This literarure rcvicw detilils 

youth developnlml assessment tools that 

comprise cighl areas of youlh devclopmcnt: 

self-concept; srlf-rflicacy; soct;rl 

competence; sclr-esteem; prohlem 

solving and decision makill?; 

relationships and conncclcdncss: 

communicatio~i: and resiliency. 

I t  should he no~cd lhal ihr many 

of the colnponents of youlh 

develnpmcnl mentioned belo\\; no 

consensus lo a univcrsal definition 

exists. 'ThereTorc sn~nc overlap 

lnstrumenls to Assess,SelfCnntep~ 

Inseu~nenls Lo Assess Social Conlpetencf 

lnstrulnents to Assess SetEsteem 

mstrl~rnenlr lo Asms Problem Solving 

exists hctween ca~ogorics (such as 
lllstrunlents 10 As%s%.Cun~rnunication 

sclr-corcrpl and sclC-escwm) dcpcnding on 

{ruts definition or the t r r ~ i ~ s .  
Inslrunlents lo Assess Resilienry 

Many cl'lhc i1111ls ~nentioncd hclcrw car1 also 

he llscc in comp~l:tlion to assess adr~lcsccnt 

rcsil~a~,;y. I'rolcctiw mecha~~isms associaled 
Cuncl~~sion 

with rcsilicncc includc reduction of risk 

imp.ict. reductio~~ 01' negative hchavior Appendix A Pryi:tlornebic lemlinoloyy 

pallem>.; 1hc eslahlishment and m;i!lllcltnllce 

(11' sclr-es~eem and sell-ellicacy; ;ind the Append~x BTaMe of Conlari l n f ~ r n ~ a t i ~ n  
UP~III IL:  LIP 0 1 ' 1 ~ ~ ~ p ~ r t ~ t n i ~ t e s  (Catalar~o Q al., to1 Vo~ith Develyment/Arset Touls 
19OX). Many ill' the tools lllal follow relate 

lo t h e s ~  nrcas ul'resiliencc. 
Apperldiil C- Sample ksreisnient Tools 



01' il~srruments discussed in this litcraturc rcvlcw were draw11 w:a dcccrrnincd 

l'ron~ two prilnary sources, as so~~miarized helow: 

I .  i.'vcrl~ruiirrg  ire N~iiioiral 01rii:onres: I'rrlgr-unr 0ur~~onre.u /or H>LII/I (A'OIfYt. 

rrii J A daahase cnrllair~ing apleihora oCresowces and ma~crials to help co111- 

~mlnily-hased program developers and evaluators find i11Corrnalio11 and resources 

011 topics associated with social cornpc.tcncics a~id risk hehaviirrs aniorlg y~111rt1. 

I'hc prirleci is supported hy (he Cooperative State Iicscarch, tducation, 

I:xlc~~sioo Service, U S .  I)epa!tmenl oC Agriculture, and the Coopen~livc 

1:aicnsion Service. 1:niversity oCAri/ilna. 

2. ('unr~~e~~il;!inr i ~ /  A,v.ucs.mrenl anil Re.\rarrk 'Ibolv (('AR1: n i l i  A d;ilahasc 

Illat pr~xidcs ini'orrnatil)n 011 inslrumcnis ilia1 measure ;lttrihuics associnlcd wilh 

ynulh dcvelopmelit profirarns. The projecl is supponed hy l l ~ c  SIX Center and 

Ihc W.K. Kcllogp 1.oundalion's Lcanlirig In I)ccd Initiative 

I11 addition ({I lllcsc sourt~cs, an <in-line searcl~ was condoclcd hy means oC the 

l's~ciN1:O dalahasc and f'inQt~e.sl Hes?ir,*.h Lihrur:~ /( /MI) will1 limitcd succcss 

in lcrrns of r~n-linc, Cull text articles of the resources needed Therefore it was 

through the review and use oCNOWti a11c1 C'AR~I'tliat ilic primary pool of ymlh 

cicvclo]~mcru asxss~ncnt 1001s was gcncralcd 

I t  was then decldcd that a third source, 1)isserlalion Ah.rlr.uclsilligiluI 

l~is.~e~~/rrliorr.s (IIhllJ. would he utili~ed. I his dalahasc was a key tool in arquir- 

illp devdilcd i~llirrmnlior~ ahoul yirulli ilcvclopmcnl asscsslncnt lools. 1)twloral 

c;illdidalcs ilncri provide i~~-dcp t l~  dcscrip~ic>~~s of tl~cir muthi)dolirgics in their 

rcscarch. 'This provides one with insifil~ls in!(, nut o ~ ~ l y  d e s ~ r ~ p l i ~ , ~ ~ ~  and ~ ~ i i p l c s  

Illc 1001s tl~cy ilscd, hul also wlluahlc inlorrnaliol~ in terms o i  t l~c  lool's dc~,el- 

opnia~l. rcliahilily aid validity, and use with adolcscuics 

Ilsing lllc ~nilial list of yu11tl1 dcvclopnrcl~l .tsscssmcr~l tools as kcyuirrds in 

scarchinp lhc disserlalion d;ltahasc, a linnl con~pilalion of taenly-six lools u;t.; 

collected, otili~ing ~nli~rmatiir~~ frol~r over ihiny doctoral dizscr~a~iiins. 



cepl are idc~~lilicd and cxmincd in dclail These include thc Self-Pcrccptii~~i 

I'rofilc fnr Adulescenls, lhc Muhidimcnsional Self (:onccpl Scale, the Piers- 

Ilarris ('hilil~en's Self-Concepl Sc;~lc, chc Self-llescription Quesiio~iiiairc II_ ;mid 

Ihc l'c~uicssec Self-('onccpt Scale. 

Self-Perception Profile for Adolescents 
(By~iie,  1996; Matyanowski, 2000) 

I he Scll'Pcrccpli~,n l'r~~lile Tor Adolescents (SI'I'A), dcvcln],cd hy l l r l c r  ( I9XX), 

is a 4'-item self-rcpnrl inslrluncnt conlainill? nine suhscalrs, cdch contsining 

five ilems. 1;ifht suhscdlcs arc designed to ~neasurc self-perceptions in relatic~n 

lo spccilic arcas id ones life. 'These suhscales include: scliolaslic compclcncc; 

alliicti? conipclcnce; social acceplancc: physical appciuance; ;oh competence; 

close fiidndship; ron~d~itic appeal; and hchavinr;~l conduct. One is designed to 

Incasuic perccpliol~ of self in general: global self-mnrth. Items are slructured in 

a 4-poinl siruclurcd-allcr~l;uivc l'om~at lo oll'scc socially desirable respond in^. 

1'11e SI'PA em he adrninislcrcd cilher individually or in groups. 

In Ihc SPI'A, adolcsca~ls arc presented wilh a description of 1bvo lypcs of 

1ccliafi:rs ;i~ld then asked lo idcr~tilj. which one ill" lhc two niosl rcscl~ihlcs ihcm. 

'I hey lllcn dclcrniinc wl~clhcr lhc hcl12ivior dcscrihcd is really clue, or jusl sorl ol' 

true for 111cm (Scc 1:xhihil 1 ). 

Haner rcpnrlcd intcrr~al consislcncy ruliabililics of  scl~ol;atic con111elcnce (.83), 

social acccpvalcc (X;), alhlcric conil~etencc (Nii), pliysic:~l appearance (.86), 

heliavi.~r;rl co~~iluel (.50), close liicndship ( . X I  ). ronlmliic appcal ( .X I ) ,  ;oh com- 

pelcricm: ( 7 1  ), and g l~~ha l  self-worth (.X5). The instrument lacks mlidily rcscarcl~. 

Altlioi~gh il can he uscd with young ad<~lcscc~ns iagcs 13-15). the SPPA is morc 

idcillly lil for adolescenis il l  (iradcs 'I tl~ri~ugh 12. Ilowever il may I I O I  he a]y)ro- 

priatc (or adolescents wilh Iearr~il~g dis.lhil~ties or rne~llal impairmcnls A l l h ~ ~ u ~ l ~  

llic S1'1'A lacks a national nlmn si~mplc aid limited eslern;~l ~ll idation research, 

i l  is gr ~unded in a solid thcorclical hasc and may quickly prove to he an impor- 

lanl imd vcll-eslahlished self-concepl measure lor adolcsce~~ts. 



Multidimensional Self Concept Scale 
(Hyrne, l!l(i6, C~ocby, 2001) 

Thc Multidimcnsir,n:~l SclS Concept Scalc (MSCS), dcvclo]?cd hy Drnckct~ 

(1991). is a hchavirrnlly-hascd 10-ilcm se!f-rcporl instrumcrll measuring sclf- 

perception i n  six suhscalcs, cach containing twenty-five ilc~iis. These includc: 

social coiilpclci~cc rclalcd lo i~llcractions wilh olhcrs (social suhscale); suc- 

~e~sllhilurc i t1  nllair~mcril of go:tls icompelcncc suhscalc); rccognilio~~ (of :tlli.c- 

live behaviors (affecl stthsc;~le): academic achicve~ue~u and coiiipetencc in iilhcr 

scllool-relaled ac!ivilics (aca(le11iic suhscslc); con~pelencc relaled co imcraclion 

will1 Limily incrnhcr (limily suhscalc); artd physical allracliveness arid prowess 

(pllysical subscale). I h r  MSCS can he adrni~lislered cither i~ldividually or in 

groups a id  c;ui he complrtril iri 20 lo 30 rninulcs. 

In llic self-rcpiln children arc asked lo respond lo a simple dcclaralive stalcmcnl 

hp circlillg one i l l  the Sour altcrn;tllvcs itrat lllcy believe hcst dcscrihes Ihem I he 

Soor altcrnativcs are :~hsi!lulc (success or hilure), comparative (ill comparistln 

uiih illhcrs' perli~rli~s~lcc), ~psalivc (pcrforma~~cu ii i  o l~c  arc;] ill rclation I,, gcrl- 

era1 perfomlatlcc), anJ ideal iexpcclcd level 111 pcrSc~rmancc (See 1;xliihit 2). 

Rrackcn rcpnrlcd high inlcrr~sl rcliahilily cslimalcs, ranging limn 8 7  on Ihc 

Compctrnce st~hscale to 9 8  nn i l e  'lola1 scalc. Icsl-rclest reliahilily cslitiiatcs 

have ~uiged itom 7 1  S<>r 11s  Allccl suhscalc lo .90 fix the l'olal scalc over a 4- 

wcck period. ('oncturcril validity rcsulls have show11 Iilll-scale corrclatiuns 

heln,ecll Ihc MSCS ;md the C:oopcrs~uiil~ Sell-l:steem Inve~llory, (lie T'iers-Ilaris 

('Iiildren's SelS-('onccpl Scalc. elld lllc Scll~l)cscriprio~l Q~~cslitlll~lilire 11 ranging 

liom .h9 to .S3. 

IItcMS('S ciui hc t~scd willr childrct~ in (iradcs 5 ~ll<iugh 12 (ages 9-191. Hcca~isc 

ofrhc wid? age nuigc. ilcrns have heell cnrcf~llly constructcd 10 ensure !hat cach 

is ap]'ropriaIel'~h r~sc will? yonnger cl~ildrclt. As such, no ilcm clicils a rcspo~rsc 

lttal rcl.tlea lo dating. 111 additiot~, ileliis arc in~cr~lio~lally wordei! as col~ciscly. 

simply, and hriefly as pnsrihlc lo protect against any possibility of bias due to 

clhnicily. gender. c i i  gcograpltical localio~~. 
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'l'he hlSCS h;~s solid psychorncrric credentials in addition to a carefully con- 

stl.uctr:d S C ~  o i  subscalcs. A well-established theoretical framework is solidly 

linked Lo lhc subscales i h c  MSCS represents an important toul thd is worthy of 

c.nnsi~lcrarion wt1c11 the measure of preadolescent iu~d adolcsce~lt self-concepts is 

I I C  irllaresl. 

Piers-Harris Children's Self-concept Scale 
(Byme, 1996; Ilawkins, 1998; Sweitzer, 1998; Healy, 1000) 

Ihe I'iers-Harris Childrel~'~ SclC-Concepl Scale (PH(:SCS), developed by I'icrs 

(19841. is nn 80-item self-repurl i~is~rurnc~lt dcsigoed as a u~lidirne~isic~~~al inpa- 

sure ill'children's sclr perceplions in  relntion to six m a s  of daily lunclionil~g: 

hehav i r ;  intellectual and school slalus; physical apppcarancc; anxiety; popuiari- 

ly; and happiness Isalisfaciion. The PIICSC'S call hc ahni~~istercd cithcr individ- 

ually or in small goups and can he coniplcled il l  15 lo 20 niiriutcs. 

(:orisI~.r~clii~n ;and use of thc scale is based ill1 lhc belief t11;lt rndividuals possess 

a relatively stable ar~d consistent view of ihen~selvcs lhai drvclops and stabilizes 

duri~ig cl~ildhood. The I'HCSCS c w  he used t i )  lmcasurc children's sell-co~lccpt 

within three conlcxls. I'irsl, 11 can he used as a scrcenlilg inshlul~crll i r ~  high-risk 

scltir~ts, will1 <>lllcr methods nl'nssc.;smc~~l Second, it can he used ill a varicly ol 

cliilici~l and ~ ~ o ~ ~ n a c l i n ~  seltil~gs in W I I ~ C I I  i l  inlily hc deemeJ imyr>rtimt Lo il~tcgr;rtr 

scores Rom this i r ~ s t n ~ l i ~ r ~ ~ l  with clinici~l ohscrvalions ;and olhcr test data to 

ohlain all overall plcturc ol  a particular child. Finally, it is thc mosl I'rcquc~ltly 

cilcd 1-sl for prei~dolesccnts, a ~ ~ d  :is such, its use as a rcscarch instrurncl~t in pro- 

viilmg quanliln~ivc scli-reported scores of sclC~conccp~ is wcll cst;~blished. 

In tile PlI(SCS, ch~ldrcll arc asked dicholomoilsly scalcd (ycsino) qaeslions (Scc 

1;xhihit 0). 'To reduce the tendency toward acql~icscence and nepativc resliollse 

hiascs posltively and ucgalively wurilcd itc~lls i l a ~ c  heerl balanced ilni~ugl~uut 

111e scillc 

'The I'IC'SC'S was norlnod on a populalion (I,IS3) o l  you111 ((irades 4 lliroufh 

12) in I'cn~rsylva~~ia. It was dcsigned ibr youl11 bctwcc~~ lllu ages o r  8 ;rird 18. 

l'icrs icporlcd laigli inlcrual rcliahilit? cstimatcs, ranging Cram 88 Lo 9 3 .  'l'he 

rellilhility was cs;lmlned across normal. special etiucalion, and cullurally diverse 



~populations, as well as across gradc, age, and sex variations. lkst-retest rcliahll- 

ity estimate8 1i;n.e rangcd from .4? lo 9 6  representing X month lo 4-week inler- 

vals Concurrent validily results r'uiged froni 3 2  lo 8 5 .  

Ilic I'HCSCS has heen widely used aid highly recommended liislorically. 

Ilowwcr, since it was originally dcvcloped in ihc late 196O's, ihc instnnncnt is 

due ihr ho~h ;I roassesslncnt and rctcsling or ils cmrcnc slruclurc. As sucll, ltlc 

pH(-SCS is most appropriately uxd  as a measure of general sclf-cmcepl, and 

11ic cluster scales should hc uscd 0111). as a guide in identifying arcas pf parlicu- 

kx comern for plupoC!sss or inlcrvcnlloll prilgralll lllallninp. 

Self-Description Questionnaire II 
(Kyrne, 1'396) 

I 'he Sclf-Dcscriplion Qucslionl~ilirc I I  (SDQ-II), dcvcloped hy Ivlarsh (1992i, is 

a 102.i1crn self-repon i~~slrumail designed to mcasure mulliplc dimensions 01' 

self-con~cp~ ill eleven suhscalcs measurhip rrol~acadernic arcas, academic areas, 

aid glohal perceptio~l olscIC Nonacadern~c arcas includc: physical ahility; phys- 

ical appcaralcc; pcer ralalions-smnc scx; peer relations-opposilc sex: parenl rela- 

Iiolis: e~iiotional stahiliry; mid Iio~icstyltrustworthiness. Acadc~nic :ircas include: 

reading: mall~ematics; and pcneral-school. S(1n1c suhscalcs arc madc up of 8 

itcms, ;vld otllcr suhscnlcs are ~iiadc up C I I  10 itcms. 1'11c SI>Q-11 call hi. adniii~b 

istered e~tlicr ind~vidually or i n  small groups ;md call he cc~rnplctcd in 20 mlllilles. 

In lllc Sl)Q-Il, n (,-poi111 1.1kcrl-lypc scale is used ('liildrcn arc: asked to identi- 

1 ' ~  whicll one o l  lhc S I X  allcrllativc respaiscs lislcd a1 l l~c  to], olcach pagc hcsl 

dcscrihos il,cm hy pl:hciup a check Inark in lhc appropriate hoa accvmpaiyinp 

uach itel11 (See Iixllibit 4). To rcduce the ~erldcrlcy Ic?rr..ird acquicsce~lce response 

hiasci, h : ~ l f i ~ S ~ l ~ c  ilclns ill each suhscale arc anrdcd ncgalivcly. 

Ilie SI)Q-11 was ni~r~ned 011 apl!pulation (5,491) oTy~luth i(irndcs 7 tlirougli 12) 

in inctropolilnn Sydilcy, Australia. Marsh rcporlcd 1111cr11al consislency rcliahili- 

ly cixtticients ranping from .8.1 (cnlotio~lal sl;~hiIityl Lo .91 (pliyslcal appear- 

ancc). I'csl-relost rcliahillly cslinl;~lcs liavc ranged from .!.: (I~oneslyl 

truslworthincss) i c i  .88 (n~alhc~i~alics) ovcr a period of 7 wecks (:(mslrucl valid- 

ity was also ti,und lo he cxccprl~~nally slrong or the SIK-II 

Ilic SI)Q-I1 is considcrcd lo he 111c mosl valldalcd sclS-conccpl muasure avail- 

able Sbr usi: with adillcsccnl childrcr~ 1s has u~ldcrgni~lg cxlcr~sivc Lcslulg lo 

eslahlisli 11s psycllolnclric sou~ld~lcss 21s ;I measure ofsclf-cil~lccpl. 



Tennessee Self-concept Scale 
(Hyrr~e, 1396) 

'I'hc I 'cl~ncscc SelC-Concept Scale (TSCS), developed hy Roid and Fitts 

(19XN!lW4), is a lO0-item scll'rcport inslrurnenl. Tc~i items measure self-criti- 

cis111. a Cactor ll~al serves Ihc purpose of a lie scdlc. 'I'lie remaining 90 items mea- 

sure pcrccplio~ls iiSlhc self liom hot11 a1 internal franle of reference ar~d an exter- 

nal frame of rckrcnce. 'She inslrr~mcr~l contains five external %ales (physical, 

moral-elh~cal, personal, family, and social self-concepts); Iliree internal scalcs 

(identitli, heliavior. ilnd self sdt~sPdction); a sclr-criticism scurc; four varish~lity 

scorcs; uld a lime score. I'hc I'SC'S cal  he adminiacrcd either individually or in 

small youps and can hc completed in 10 11, 20 lnlnllles. 

111 l l~c 'I'S('S, a 5-point I ikerl-type scale is used. ('llildrcl~ u e  asked 111 choose 

o~ ic  of live allcrnaLivc rcsporlses listed oi the I1111 oC cach page tl~at most closcly 

rnatcl~c!: their r cas (~n i~~y  ahoui a self-dexripiive statement (Scc lixhihit 5). To 

rcducc he Lcndcrlcy toward acquicsccncc rcsponsc hiascs, half of the items in 

cac11 s ~ ~ l ~ s c a l c  arc worded ~~cfativcly I'hc TS('S is alllq>ropri;lte tor use with chil- 

dren wt.ci arc 13 ycias ol'agc or older and who arc capahle of  reading at approx- 

imalcly a (iradc 4 levcl or hipher. 'llie insirurncnl is applicdhlc lo ihc 1~111 rar~gc 

of psychol~~gical ad~uslmcr~t, horn hedlll~p. well-adjusted individuals 1 0  those 

idcntilivd as psychotic. 

R<>id a ~ d  l:ills rcpc,rtcd i11tcr11al co~~sislency rcliahility lindinys r;lnyin I'rorll .70 

to X7. ' csl-relest rcliahilily cslinlales showed an average absillute dilTerelsc oC 

,146 ovl:r a pcriod ral~ging horn 2 Iholirs to lil weeks. Validity was also found to 

he strolls ,111 ll~c I SCS. 



The 'I'SCS has received Inany negative reviews over the years because of its lack 

of spccilic psychometric infom~alion. Recent revisions in the I'SCS have 

addresxd malry US lhasc issues. Rcpardlcss of crilicism however, il continues to 

hc one ol'llie niosl 1~11l~1li1rly used perso~ialily instrumcnls and is, hy Fa, thc most 

widcly used self-concepl mcasure. 

Comparisons 

I lic instrunicrils lncr~tio~lcd above rcllccl somc ofllic highest rcyardzd aid niosl 

i~flcn uscd l i~ i~ l s  lo assess wli'cc~rccpt in youth. The numher of itctiis on thesc 

self-rcllor~ ins tn~ma~ls  rxnges liom J (SPPA) to 150 (MSCS). A l,iku-type 

rcsponsc forniirl is niosl  lien uscd, except l'or !he PIICSCS, wlticll uses a 

dicliotornous sc;llc. Suhscalcs in  (licscs instrumcr~ls cover similar ;u- as rclaled lo 

academic competence. ~?ltysical appcardtice, self-salisfdititrn, a~ld  peer relations. 

1)ilkrcnccs hctwccil lhc lools i~lcluilc a measurcrncni of global sell'worfh in the 

St'l'A, mc;tsurrs related to tuiiily rclatiiiona ill ll~c MSC'S, SI)Q-I!. and'l'SCS, and 

specjlic academic suhscalc.~ ( i e  .. rcaditig ;md malhan;~lics) in Lhe Sl)0-ll. All 01' 

l l~c mc;lrurcs rcpc~ncd slrotlg i~~lcrrtal co~~sislency rciiahiliiics. Validicy rcsulls 

were strong l0r all o l l h c  rncasurcs cxccpl Ihc SPPA, wliicl~ lacked v;llidily 

research. 

The largest disltnclion hetwecn tire liicasurcs is Lhe pol~ulalions 10 which they 

serve. I'lrc SI'I'A, for ir~stancc, is s yood f i t  fill ylrull~ in (iradcs 9-1 2, hut not for 

lt~osc youth with le;m~i~ig disahililics or ~iie~ltal impaimlenls. 'i'lie PIICS(:S, 

nllliough dcsiylicd lor youllt hctwccn lllc ages ol'X and IX, is the rnc>sl llicqua~t- 

ly cited lcsl ihr prcadolescnhs. 'I'hc SIX)-ll is largetcd ihr yc,illh in Grades 7 

lhrougli 12 2nd lhc 'I'SCS is al~pri~prialc l i~r yol~lh 13 years or older. 011ly thc 

MS('S is used will1 hot11 preadolcsccr~ts and adolcsca~ts. It is largctcd i l ~ r  cl~il- 

dren in Ciradcs 5 rhrough 1.1 (ages 9-19) a~ld  is structured to prolccl against hias 

cluc t i ,  etlitricily, sender, or gc~~prapl~ici~l localion. 



pruducs: dcsisn:~~cd levels of performance that exercise inlluencc over events thal 

afll.~.l (heir lives (Handura, 1994). Sell-efficacy bclicl's dclcrminc hnw pcople 

fcel, think, tnolivatc themselves and hehave. A strong sense of efficacy enhances 

ttuman accomplishrnenl and personal well being in many ways. People with hieh 

assurar:cc ill their capahililics approach difficult tasks as challenges to he mas- 

tered ri~thcr Ihan as lhreats to he avoided. 'They set tlie~nxlvcs challenging goals 

and lnainlain strong cotnmitmcnt to them. 'They hciyhten and sustain their efforts 

in lhc hcc  i~l'lailure. In addilion, they quickly recovcr llleir sense ofeficacy afer 

Pnilure!. or wlh~cks  (Huidura, 1994). 

In this ~cvicw of youth developmenl asscssmcnl tuols, three measures of self-cfli- 

cacy arc identilied and cxamincd in delail. These irlclude the Perceived Sell-- 

1:ficacv Scalc, [he Self-l:ficacy Sc;~lc, and the Adolescent Soci;ll Sell-Efli~.acy 

Sc;tlc. 

Perceived Self-Efficacy Scale 
(Watters, 2000) 

Thc Pcrccivcd Sell-Erllcacy Scalc (PSE), dcvch~ped by (:uwcn, Work, 

Hi~hloucr,  Wym,l~~, Parker, 6i Lotyczcwski (1991 ), is a 20-ilem self-rcpert 

instrun~cnt itllcnded to measure generalized self-eificacy or the confidence wilh 

which !nc ca i  deal effectively with everyday prohlcu~~s and challenges. 

111 the !'St:. :I (-point Llkcrl-lypc scale is ~lsed. Children are asked lo rate how 

sure lic or shc IS III;II  t11ings will work 1x11 ~vcll, 11sing a 3-poi111 or 5-[11>int scale 

lScc txhihil h ) .  l l lc  PSli scalcs' 3-pi1inl syslcril is approprinlc fur ynungcr sub- 

jects and a 5-poi111 system can he used for older sludcnls. IIigh scores on either 

\:~.rsion rdlect a slrongcr scnsc of ct'iicacy. 

('crwcn cl al. ( l ' l ' i l )  reporlcd itllcr~lal cnnsislc~~cy rcliahilily lindings for youlh in 

(;radcs 3 throug11 12 l io~n .65 to 78; the full scale alpha was .86. PSI< scores 

rulafed positively to child adjuscmcnr, achicvemcnl. locus oiconlrt!l, social proh- 

lenl solvirly, and rcllislic corilrol and negalively 10 anxiely. I'herc was also some 

cv idn~~:c  ol'c~~nveryent :~nd divergent validity. 

Thc PSI! is cotlsislent with its lhcorclical underpinnings. Its quick ;u~d casy 

admiili;lralior~ is a plus. Ho\rc\cr ilutllcr psycli~lmclric Leslir~g is nccdcd lo ver- 

ify il ;I:: ;ul clTcclivc ;1ssessmt.r11 luol ni'sclf-cllicacy. 



Self-Efficacy Scale 
(Harq~eavct 1997 iealy 1000) 

l'hc Solllifticacy Scalc (SI?S], dovcluped hy Sherer. Maddux, Merc;u~d;ultc. 

I'rcntics-l)unn, lacohs, & Kogers (1982), is a 30-item self-repor1 instnlmcnl 

lncasuti~ig gerlerel scl1:eHicacy expectations i r ~  relalion lo cducalit~nal. vocaiio~l- 

al, 2u1d social areas. Tlic SES cotllnirls 23 items with two suhscalos md 7 lillcr 

~ICIIJS. These sllhscalcs include ~ c ~ ~ e r ; l l  self-efficacy ( 1  7 items) and social sell- 

eflicacy (6 items). 

In the STIS, a F-point I.ikcr~-type scalc ronllat is uscd. 'kst  items rocus on one's 

willinp~~css 11, ~nitiatc hchavior, willinpnt.ss to expend crron lo c<~~nplete ;I lask. 

and perslslcrlcc when cunliiu~lcd with adversity (See Exhihit 71 

ltlc YES uas  nornmd don 376 c<ollcgc students cnnilled in a11 irltroductory psy- 

cliulogy coursc. Internal consistency rcliahilily tir~dings for thc (ic~lcral Sell' 

Eficacy and Social SelFEllicacy suhscalcs were .86 iu~d 71.  ('onslnlcl validily 

with otlicr inslr~imenls iincluding the Kosa~herg Sell-l(srcem Scalc) rcvcalctl 

corrclal~ons that were I I I I I  ~ i l s~~ l l i c i c r~ l  magn~luite ti? indicate llrat ally 01-the com- 

paalive scales mc,isurcd Lhc scmc 1111~1crlyillg clvaractcristics as tllc (icncral and 

Social Self-Tilticacy suhx;~lcs. 

Ovcrall, ~ h c  SliS has no1 hccu verified as n gcncral scll-cllicacy scalc. Furllla- 

ps)chomclric rcscerch is necdcd as a verilicaiinn ot its merits :IS a11 assessmalt 

tool orself-etlicaq. Ocsl>~lc ihe hc t  that the SF7.S was icstcd IYI ccllcgc l'rcsh~~lao, 

it has hccn modilicd (to s i m ] > l i ~  ils langn:lgci l'nr use as a lllcasurcmcnl of the 

self-efficacy ol  adolexenis. 



Adolescent Social Self-Efficacy Scale 
(Sak,, 10Y!l) 

The Adolcsccnl Social Self-Efficacy Scalc (S-F.FF), developed by Connolly 

i 1985'), is ;I 25-item self-repor1 ilistrumenl u~lalded to assess adolescents' per- 

ccl'ti~~rli nl'efficacy ill a variely o r  peer situations. Ilems covcr potcr~tially proh- 

lsmatic arcas such as social asserlivcness, perfurnlance in public situations, par- 

licipalion in social groups, aspects of friendship a id  intimacy, and giving or 

rcceivit~g help. 

I n  lhc S-I!I:lJ, a 7-point Liken-type scale format isused. Adolescents are asked 10 

rate c;lch iteln ranging frurn "impossihle to do," to "extremely casy to do." 

Internal co~isistency reliability findings wcrc dctrrnined hy calculating 

Cronha-h's alpha coefticicnt. 1"dlues of .90, .92. aid 9 5  were obtained for three 

nornnxllvc sarnplcs: 87 high scl~enls students, 76 high schools studciils, a id  79 

adolcscci~ls who werc rcsidcnls oi'a hospital-hased psychiatric trealmenl k i l i -  

ly. Sesl-retest rtliahility at 2 weeks was 84.  Srro~ig construct validily was also 

lirund by corrclalio~~s hclwecn the S-Kl7l: anti the I'crccived ('ompetence Scalc. 

Comparisons 

The lhrcc lntlls rcvicwcd ahove arc siiuilar in maly ways. All measure similar 

constru;:ts of sclf-eficacy in youth. While tlie Perceived Self-1;fIicacy Scale 

(I'SI<) and SelI'lificacy Scale (SES) focus oil gcrlrralired self-efficacy and how 

one de;~ls will] prohlcn~s and challenges, the Adolcsccr~l Social Self-Efficacy 

Scalc (.i-EPI:) lixuscs on sclC-clifiiicacy will~i~i llic context ol' peer situations 

very applicable ii>r tltis age group. 'The number r~Ti lc~i~s  on cacli ineasuretnent is 

similar, r a i ~ e i ~ ~ g  lium 20 itellis on l l~c  PSE 1 0  ?I1 itcrns on tlie SES. 

I)ilkrences belwca~ the tm~ls incl~ide the tic1 tliat the PSL utilities a 3-point or 

a -poi111 response sscalc, depe~id~li: on tlie xge ofthe suljccts. whcrcas the SES 

a~id S-lll'l: usc 5-pi11ru illid 7-poi~~l  scales. In addition, whereas the PSE and S- 

I:I.'l: w r e  normcd $In adolcsccnl popi~lations, the SES was nor~ned uslng collcgc 

stltdent:; iii ;m i~~lroduclory psyclii~logy coursc. Alll~ouyh it has hccn m~,cl~licil ibr 

at1 ad~~lcsccnt audicncc, researchers haw warned of thc dangcrs or norrning an 

instrllmcnt 1111 one l~o1~~11alio1l and tllcn using it 011 anothcr pilphtlation of either 

ditYerecl age, etlinicity, or culture (Hyrnc. 1996). 



yivc11 o])l)orlu~lilies 10  c~~~l l r ih t~ lc  lo socicly which lo a large cxleni is made pos- 

sible witl~lr~ ihc variiius social crlvin~nrncnls where adolcsccnls livc such as lbm- 

ily, schoi)l. ;ind community. I:or cxarnple, fmiily variables sucl~ as p;lrenting style 

and hn i ly  colnmunicalioi~ pallcrrls are lixu~d to stror~gly influence adolesceril 

slxial competence. Stror~g social support, through supportive rclalio~iships uld a 

supportive socir~cl~llural and pllysical enviroluncnt fiicililatc the developn~cnr oF 

social co~~ipctcnce; inhibitors uC social competence include cultural and social 

harriers hascd upon Sactors such as r;iccicthnici~y, gender, and socioeco~iomic 

slalus (NOW(;, nd  ) 

In Illis rcvicw <if youth clavclul~mcnl assessment tools, tlucc measures of social 

colnpctcllcy are ide~llilicd and cxanliricd in detail. These include the Walker- 

Mc('onnel1 Scale o f  Social Competence and School Adjustmcnt. the Soci,ll 

Skills Kating System, ar~d the T e ~ a s  Social Behavior Inr,entory. 

Walker-McConnell Scale of Social Competence and 
School Adjustment 
(Kilgus, 2000) 

The Walker-Mc(:au~cll Sc:~le of Social (umpclcncc and School Adjoslrnenl 

(SSCSA), dcvclopcd hy Walker ;md MoCo~uii.ll (1488). is a 53-item instrurnenl 

tlrat dcscrihcs social helisvioral cnnlpclencies rclntad to tcachcr-. peer-, and sclf- 

rcla~cd school adj~~slmcnl ar~d social compctcncc. 1:our suhscalcs: selilcontri~l 

[ li items), peer relations ( I  6 items), sc l~o<~l  a?justnient (15 items), u ~ d  c~iipalhy 

(0 ilc~ns) arc ci:mhincd for a lulal score. I'hc SSC'SA rsquircs 110 more (hall I0 

nlinutcs to complclc. 

In thc SSC'SA, a i ~ p , i n l  1 ike1.t-type scalc ibrmal is uscd, Typically uscd hy 

tcaclicrs, lhc, r;itcr responds lo qucslio~~.; ahout ihc soci~l  c~mpctencc rir lllc ado- 

lescent (See Ishihi1 8 ) .  It is suggestetl that lhc a<loIl complcling the sc:lIc <lhscrvc 

the ed~,Icsccnl liir a1 least 0 to S wcaks. 

I l ~ c  SSCSA was slilr~dardircd 011 groups oF approalmately 2.000 sl~~deuls.  

Intcmal consistency rcliehility filidi~igs were drterniincd hy calculating 

( ' ronhacl~'~ ;llpha cocllicicrll. Valucs ranged from 9 5  to . 9 7  'l'rsl-retcsl rcliahili- 

tv ovcr a 3-week period ranged lio111 R I ;  Lu 9 2  hllcr-rater reliahilily hclwccl~ 

teachers and cl;~sarcion~ i~itlcs uas  5 3 .  llem, concurrent, and discriminate v;~lidi- 

ly was ;tlsr~ ;vleqllalc. 



I'lic SS('SA has hecn used on a varicty of different target populations including 

students wit11 lcarlung disabilities in self-contained and rcsourcc rooms, adoles- 

ccr~ls in residel~tidl settings, students who are wverely emotionally disturhed, 

you111 who iue on paole or probation, as well as students without dls~hililies and 

11on-identified students. 

Social Skills Rating System 
(AtkintK~~rnett ,  2001; Illenstein, 2001) 

The So,:ial Skills Fating System (SSKS), develi~ped hy Clark, Greslian~~ & 

o t t  ( I ! )  is a 50-item self-rep011 il~slrtli~lent wliich focuses on behaviors 

which ? k c 1  pwenl-child rclatiims, reacl~er-srudcm relations, ar~d pccr acccp- 

I ,  ,InLr. , ' I hrcc s~~hscalcs arc uscd includil~g social skills (cooperatiol~, asscrlion, 

self ci)lr rol); p r i~h la~ l  behaviors (externalizing prohlems, iiiterl~alizu~g prohlems, 

hypcraclivity); arld ncadc l~~~c  compclcncc (academic tilnctinns. pcrformsncc in 

specitic academic areas. studcni nlotivalion level, general c ~ ~ g l ~ ~ l i v c  I'u~ctions, 

pwcnlal support). 'The ~.umplete SSKS includes qucslio~i~~aircs k)r teachers, par- 

c~lts, an11 sludct~ls arid is avnilahlc in a prcschool, gradcs K-6, and secondary ver- 

sI(111. 

Tlic SSKS uscs niulliplc ralcrs who arc f'miiliiu w~lh r11c youllis social cn~~tcxl  in 

order 10 assess tllc cullural arid ccolog~cal validily ol.ils ilnns. In Ihe SSKS, a 3- 

poinl I..ikcrl-lvpr sc:tle is used. Iicst ilcms locus ou ones willilig~~css lo ir~iiialc 

heliavin: willi~igisss l i ~  cxl~cnrl cCI'ort 10 cornplele a lask, and pcrsisicucc wtlen 

conlion.e(l with adversity. 

I he SSILS was nonned on 4.000 children. InlemaI consistency reliability iindii~g 

rauyd iirrrn .75 wid 9 3  Test-rclcst rcliahllily a1 4 wccks was in lhc 8 0  range. 

('ritcrio I-rclaled and construct val~dily were cslahlishcd hy ( i~~ding significant 

correlat~ons hctween thc SSKS and ollier rating sc~alcr. 

'l'he strc~~glll oTlllc SSKS is ils il~lcgralivc a]lpr~racl~ wit11 Sonus f ~ ~ r  lear:hers, par- 

ents, iui,.l adulesL,cnt.i l'hc social skills scr:lion of the mmi~al  is co~nprehensive. 

ycl Ihe i~cadcn~ic cornpelcnc~. and prohlcm hcl~aviors secliol~s ;ire hricl. 'l'hc psy- 

cliomctrlc properllcs IIS t l s  scll'rcport li~ruls do 1101 ap]>cx as strollg as the 113- 

el11 alld 1t.acher ibrms. I l ~ c  SSKS I I ~ I S  curmislc~~lly hecn identified as ihc most 

psyclio~~~clrically sound inslru~iic~~l of assessi~~g social skills. 



Texas Social Behavior Inventory 

i#Illley, AlOnJ 

Ihc  lcxas Social l3ellavior l~lvciltory ('J'SUI), developed Ihy llclmreich and Sl;ipp 

(1'474). is a 2ii-11c1n scll-rcport instrumcni locusing on ir~dividuals pcrccivcd 

social silullion, self-worlh, arid s w ~ a l  competency I I I  inicraclio~ls ullh others. 

111 the TliSI, a 5-point Iikert-type scale is used 'Tesl ilcrns cunslst ol'declaralo- 

ry statements will? respollsc options oSi'11ot a1 all cllaraclcristic of me," lo "very 

nruch cknraclcristic of me." All rcspor~se ilcms ;uc given scores rangil~g from I 

to 5, w1111 I associated wilh low self-esteem ;md stlcial cuinpelnlce and 5 assth- 

cialed wilh high sell-oslccm and social cnmpclcncc. 'The respo~lsc scorcd 5 ,  "not 

a1 all characlerislic of me" or "very niuCll characlcrislic of me:' varies hccausc 

srate~llerlls nlay dcscrik' hcl~aviors associaled with either high ur low scli-cslccm 

anti stxial compclcnce (Scc I'xl~ihit 9 ) .  

I'hc I SIII was niriucd <ill 1,0110 stlldcn\s and Factor an;ilvsis delcm~ined its valid- 

ity. Tcsl-rclcsi rcliahilily was 03 Chr lllalcs and .93 ibr h a l e s .  Overall, Ihc'l'SUI 

is a hig11y rcliahle and valid measure oipcrcclvcd social cornpclcncy. 

Comparisons 

All thrci: instrumells ;uc higl~ly rcgar<led mcasurus ol'social ~ ~ ~ r n p e l e n c c  ill i~dih- 

Icsccnls. Allhoop11 llle 'Texas Social Hehavior lm~cntury coilrailis less Ikm halC 

Ihc qucslii~i~s (20) compared lo lhc Walker-Mc('cmne1l Sc:lle , ~ f  Social 

('ompclcncc ,urd Scliool Aclj~~slmcnl (51) and Social Skills 1131i11g SysLc~ll (50). 

all nevertheless rt.17or~t.d higli iliicrni~l ci~nsise~lcy reliahilily :wd lest-retest rcli- 



ah~lily in tests uilh youth. Validity findings wcre also adequate for all tluee 

instl-umt:nls. 

T l ~ s  SSI:'SA has hccri recon~mcnded as one o l  t l~c  hcs~  inslrumms for teacher 

assesslucnl of social competence of adolescenls with mild disabilities in  school. 

This rni:jht hc due lo ihc fact that its structnrc is a teactor-rcsponsc survcy, rather 

lllai a s:lf-report survcy on behalf or ihc sfudent. Thc SSRS also conlains ques- 

lionnair,:~ for parents and teachers, as well as self-report survcys for youth. 



Sell-eslcctit is tlie cxlcllt lo which a le  prizes, values, spprovcs, or likes oneself. 

11 IS widely assumcd lhal Ic\.cis oT sell-cslecm are consisleill over time within 

individoals. Sell-esteern is dchned as much in terms of its measurement and cor- 

rcl;~tcs as il is in terms o l a  well-developed theory. Self-esteem has bccn related 

to other variahlcs such as happi~lcss and shyness; cognitive corrclales such as 

scIl'scr\~itig alrrihutional hias; behavioral corrcla~cs such as task cKort a id  per- 

~ ~ S I S I I C C ;  and cliriical conelaws such as depression and copil~g ahility tKccsc, 

1197). 

Self-csteem is recognized as a hasic personality characlcrislic of pijsitivc and 

productive he!lavior. Younp people who 1i;n.e a pusitivc selFcsteem arc apt lo he 

hetlcr s~udcnls, have healtliicr friendships, a id  prozrcss lo adullhood mil11 a 

gredler abilily to overcome ohstaclcs. 

In illis review uf you111 development ;~sscss~iicnl luols, three measures of sclF 

eslecm arc idenlilicd and exunincd ill dclail. Tlicx ir~clttde llie Coopcrsmilh 

Self-tisteem Inventory, tlie Kosvnhng SelFFsteeni Scale. ;md thc Scll~LlisIccm 

Ql~estiolli~i~irc. 

Coopersmith Self-Esteem Inventory 
(Koberlsun, 1997; Reese, 1391; Mathew, 20(10) 

Ilie Coopersmith Self-l;steem Inventory (CSIiI), developed hy Coopvrsmilli 

( 1967), is a 58-item self-rcporl instrumci~l to wliicli each suhjccl resporlds "likc 

me" or "unlike mc" (Scc lixhihil I l l ) .  It was dcsig~ied to measluc ir l  any individ- 

klill those cvi~lui~livc atliludcs t o ~ a r d s  llle sell'that one l!ol(ls in livc suhscalcs: 

gcnerdl ttwcnly-sis ilcms), social (eigt~t itcms), ncudcmic (cighl ilcms). l lnily 

(cighl items), a ~ d  ~1 lie scalc leiglil items). A high sLwrc on itic lie scalc si~ggcsls 

that the s~lhject resp~nded deikrisivcly ti) tlic inventory or ~lndcrslood the inlcii- 

tion t~l ' thc ilivcnlnry hy dlcrnptinp t c r  respond posil~vcly lo all itcnis. The ('Slil 

can he a~bninistcrcd either individually or i n  small groups. 

'Ihc tnyjor hasis for the ci~~islrl~clio~l OT the iristn~rnent was the helicf lhal scll- 

cslcclli is sigrlilicanlly associalc~l with e f t c~ ivc  hnc~ioning and pcrsotial satis- 

r ditlon. . .  'l'hc scale is hascd upon Cool>crsmith's definition ul scll'cstccti~ as ai 

atliludc o f  approvitl or disapproval that ;111 i~rdividu:tl makes rcg;liding liilnwlf 

and lllc extcilt l u  wliirl~ lhc i~ldiviilrlal hclicvcv he is ca]~,~hlc and worllry. 

LITERATURE REVIEW OF YOUTH DEVELOPMINIfASSET TOOLS 1 



I'hcre a c  three funns of the CSFII: School Form. School Short Form, and Adult 

I'(1rn1. Il:e School I'orm is used with children hstween the ages of eight tu lif- 

tccr~. I1 rollsists of filty-eight items cnntain"ig lbur suhscalcs lhal arc uscd lo 

derive t l~e  total CSlil scilrc. 'The Schoirl Short l:onn is used wilh ihc same age 

yroup a:; the Scl~ool I7rum. I1 conlains twenly-live items, dues not have a lie scale 

and ilues not provide suhscale scores. The School Shnrt Porn1 was develoFd as 

;ill alternative to the fifty-eight-item Schuol Punn where lime constrainls call 

~ r a k c  it difti~.ull to adnlinislcr. 'The Adult 1:orm contains twenty-five tlcms and is 

uscd wi.h individuals who arc sirlee11 ur older. 

Hish iuernal reliahiliry estimates, ranging from 8 1 to 86 have been found fur 

the ('SL:I with 600 children in Grades 5 through 12, Tcsl-rctcst rcliahility csli- 

mates (1748 schmul aged children) after a 5-week inlerval was .XX .  The test-retest 

re1iahili.y after il three-year intcwal of a suhset (56 childrcn) ol'thc in~tidl popu- 

1;1t1011 u,as 70. S11c C'SEI was ibund to hc a rcliahlr. measure of global sell- 

cstccln l\>r ;it-risk adolesccnl hlack males, where moderate to strong i r~ tc r~~a l  con- 

sistency measures were observed for threc of  the four C'SEI subscales Also, 

cr<lss-c~ ltural studies on the reliability of the ('SliI conclude that tlic instrumcnl 

1s ,I rcl ahle lncaswc fu r  evaluating sell.-cstccm. ('ilt~stmcl, concurrent, imd 

validily rcsulls confirlli the ~ ~ l i i l i t y  of C'SII suhscalcs. 

The ('S1:I has kc11 well researched, documented, kuld widely used. 11 c m ~  hc uscd 

lo cstinrate an individuals' haseline of sell'csteen~ bel'ore inilialing a KIT-esteem 

enha~ccnient progwn. 

Rosenberg Self-Esteem Scale 
(Eyrnc, l!Ili;; Sands, 1999: Gcllnlan, 2001) 

The Ko!,c~lhcrg Sclf-I~:s~csm Scale (RSFS). dcvcli~pcd hy Rosenherg (19621. is a 

I (1-itcn~ self-rcporl ut~idimensiol~al scale dcsiped to illeasurc only perceptions 

orglohal sell-estzetn. 11 measures the exlent lu wh~ch a person is g~icra l ly  sdlis- 

lied will1 his i ~ r  llcr life, considers l~crsclfor himsclfworlhy, holds a llosilivc alli- 

ludc tou,srd l ~ i ~ n  or lherscll', or allcrnativelv ksls dissatisfied. 



Ihc KSES is inteudcd for usc with children in (irides 7 to 12 jagcs 12-10 yeus). 

In dcsig~ling rhe scale, Kosenhcrg took illlo consideration lllc imporIan1 praclical 

colislrair~is olcase of adminislralioii, economy ol'limc, llie ahilily lo rank indi- 

viduals ;~lonp a sirlglc coniinuum ol' ~ loba l  scll'csleen~, a11d ldcc validily. lllc 

KSI:S call hs atlminislcrcd either i~idividudly or in grtlups. (:omplclion tilllc is 

no lo~lgcr than livc rniriulcs. 

L'ulicipanls use a 4-point l.ikerl-type scalc ranging lium "stronplv agree" Lo 

"strongly disaprcc" (Scc I~.xhibii 1 1 ) .  lh rcduce tile tendency townrd acquics- 

colcc m d  ilegativc rcsponw hlascs. positively md  nc~dlivelv worded items h.mc 

hcci~ haliu~ced thrtl~~ghoul 1111. scale. Scores for the scale are oht:~iind hy adding 

l l~e par~icipallls' rcspollscs lo ihc ilcrns, with higher s o r e s  indicating lliphcr lev- 

CIS o l  self-eslucrn. 

'The 1lSl:S was nor111cd on 5,(124 ltigli school juniors a id  seniors fiom I0 riul- 

domly selcclcd schi>ols in New York Stale. lligh intarr~al reliahilily esrimalcs, 

ranging from .77 to .XX. were noted. '1'esl-retest reliability correliilions were in lhc 

range o f 8 2  to 88. Co~tstnlct validirv was 5 9  will? the Coopersrnilh SclT-Itsteem 

l~lvc~l~ory. 

Suhscqucnl reseacl~ ii~volved L11011siui~ls oi  collepc sludenls, junior and senlor 

1tii.h school sludcr~ls, iu~d adidts from a rallgc ofprofessio~~s and occupdtions. 

I h c  IlSI. scales' ~lcatcsl slrcnplh is the amount of rcsearch conducted over the 

vmrs in supporl of i t .  1 hc il~ci~retical lllldcrpi~iillg~ t ~ f  thc KSI:!: is C O I I J ~ S ~ ~ I I I  

with Kownhcry's co~iccptualinltior~ of a hicrarctlically ordcred, alhci! scpwntc, 

self-cslccrn collslrl!cl. 

Self-Esteem Questionnaire 
(Kala~iek, 1996) 

Sl~c Sell-Fslccm Qucstiort~lairc iSI;Q), dcvclolwd hy l)uUnis ( 1990). is a multi- 

ilimr~~sio~lal nlcasurc developed 11, ;isscss 111c sclfcslcc~n of middle school and 

iil~~ior liipli school aye ad~~lcsccnls. 'The qucstionnaircs' 42 Ilcms reflccl llle 

ilcvcl~~pinc~llal-ccoI~~~ic;~l pcrspactivc of sclilcsteern. Spwilically, lhc insfrunen1 
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is designed lu rcveal evaluations of the self relating to cach of the major ecolog- 

ical conlcxls of early adolescent devclop~ncnt (i.e,, hin~ily, school and peer 

group) and two other salient domains of cxperialce for this agc group (i.e , 

spuns~atl~lclics and body-image). An additional set of items assess overall Ccel- 

ings ofsclC-uorth ( i c . ,  ylohal self-esteem). 

Adolcs~:cnts usc a Four-point scale to indicate how satisticd or dissatislied one is 

with the: aspect o f h ~ s  or herself that is descrihed [See I'ahihit 12). 'The safeguard 

againsl possible hias associated with response style, the measurc includes a suh- 

set of ilems lhal describe negalive, ralhcr than posilivc, e\,alualions oC the sell: 

'The S F 0  can be completetl in 4 minutes. 

The SEQ was norn~cd on sludents in Gradus 5 through 9. lnlcrual reliability csli- 

males, ranging from 3 1  ti, .9l, were noted. 

I am a$ gwd z student as I w$d like to be. A 8 C D 

I am happy with myself ma p e ~ n  A B C 0 

Comparisons 

'The ('o~1]1er~nith Sclf-Esteem lrlvcntory utd tlic Roscnhcrg Self-Bstdem Scale 

have holh hzen well researched, dcieumemed, and uscd over the years. The Sell' 

Vsleem Questionnaire, having recently heen dcvcloped ( 1996) is in need <if  fur- 

ther ~~sychometric icsling to conliml its validity as a n1c;lsiu'c of self-esteeln in 

adolcsc~:nts. 

Thz KSI: is a ul~idunensional sc;lld uld only rcpons scores ofplohal self-esteem. 

't'hc SEQ cr>~llains a suhscale of glohal scll-csceeru, hut in addition lo this, the 

SEQ mixasures sclf-cstccnl in spccilic arcas such as Fanlily, school, pccr goup, 

spona. and hody-image. 'She CSEI, in similar I'lshion t i ,  the SEQ, contains suh- 

scales il l  srxial. iicademic, Fanily. and pencral collstrucls of sell-cstecm, as ucll 

;IS ;I lie :;core lo accoiint fix suhjccts who respond dcl'ci~sivcly 1 , )  lllc inventory or 

u~~derat ;~~ld  the intcntior~ of the inventory hy respot~dinp pilsitivcly lo :]I1 itcms. 

While lire KSli and SEQ arc c~~mprisctl 111 rrilc incasurc <111ly. Ihe ('SET contains 

llirce forms (Schijol I'orn~, School Shurl I:orm, anil Adnlt Fornil whicl~ ca~ be 

used will1 children ofililfcrcnt ;~gcs or when li111c is a limiting variable. 



lrar~sitior~ Par1 of this changc involvcs the dcvclopmcnt of prohlcrn solvir~g 

.11ic1 decision-making skills witlin social conlcxts. lntcrpcrsonal prohlcm solving 

Ivas long heen considered an imporianl skill Tor adolcscc~lls lo develop. In 

addilion, choices niadc at this time have the power lo influence many aspects of 

an adolescenls' hlturc. 'll~crcfore. if is essential that adolescents hc auare o i  lhc 

polenlial impact o i  tlicir decisions and 1car11 clTectivc decision-rnaking skills. 

Adolcsrcncc is a time wlcn importall dccisiuns are made hascd on llllle liic 

cxperic~ice and wllich havc lifelong conscqucnces (NOW(;, 11.d 1 

I11 this review ol'yot~ll~ dcvclc>pnmnl asscsslncril lools, thrcc mcasurcs ofproblcn~ 

solving a l~d  decision-111aking arc ~denlificd and examincd in detail. 'l'lirse inclutlc 

the Adolcscclh Coping Oricritalicin for l'rohlen~ lixperia~rcs. the I'nihlcm 

Solving Invcritury, and thc Adolcxcnl 1)ccision M k i r ~ g  Qucsii<>rurairc. 

Adolescent Coping Orientation for Problem 
Experiences 
( S a ~ ~ d r ,  1999, Gellman, 2001) 

The Adolescent ('oping Orientalion o r  Prnblern I'nperienccs (A-COI'Ii), 

(levelopcd hy I'atterson a11d H;uiiilto~r (1991 ), is a 54-item ql~cslio~nnairc designed 

lo incasure scli-rcportcd c o p i r ~  hchaviors iu ;rdnicscents, l l ic instrunicnl 

Iilcasurcs coping [palterns alul~g 12 suhscalcs ( ic . ,  dcvclopin: sell'rcliancc :uid 

i~ptimis~n; dc\,eloping socii~l support; solv~ng hni ly  prohlerns; seeking spirifo:ll 

si~pporl; it~\,~stilig ill 10se I ~ I C I I ~ S ;  cllgilpi~ig ill d ~ ~ i ~ a n d i r ~ g  r~ctivily ). 

An impoltant characterislir (11. the A-('OI'E ii~ve~itory is that tile ~ n s l r u ~ i ~ c ~ ~ t  is 

based on theory that integr,ltcs individual cilpi~ig llic(~ry wd lhrnily stress Ihec~ry. 

Thc A-('OPI: was designed from ltlc pcrspeclivc lhal hcallliy coptnp skills (or 

atlolescents c(11lsls1 ~Ssucccssli~lly halancing Ihc dell~dnds oT thd scli, tllc i~dlililv 

and thc C~III I I I ILIII I~Y.  ('iy~ing is viewccl ;is synony~nous w~th ?fl'cclivc ],rc~hlail 

sc,l\,inp. arid Illis 1s achicvcd hy ~ n a i n l a i ~ ~ i ~ ~ g  a halancc hclwccli ulili~ir~g hot11 tlrc 

inner >u?11 cnlcrnal rcsourccs to come In lcrtns with diiticirlties. 

Ilsine a 5-point scalc. yo~111i arc i~lsln~cted lo iccord how oiicri ihcy usc cacli 

hdhavior hy at~swcril~g l l~c qilestiu~l, "W-hen you Sacc dificullics or kc1 tciisc, 

how offen do yt~u . '?" (SCC 1:nhihit 13 I. I h e  A-COI'I: is scurcd hy summing 

ilcru c < ~ r c s  ibr a l111n1 score: scvcr;~l itans ;arc rcvcrsc scurcd. 
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'l'l~c <)ri!?inal sample from which Pallerson and McCobbin normed the A-COPE 

lacked tiiversily in racial, cultural, and economic populations. Their pilot samples 

were c:?c11 Sro~n llle Midwest and were composed almosl exclusively 01' 

Cai~c>~si;m adolescci~ts froin middle lo uppcr sucioeronomic lnmilics. Si~ice then, 

howeve:, (lie inslrumeiil has heen used with more diverse grilups uf adulescenls 

.md the inslrwncr~l does appear lo have validity with diverse populations. 1:or the 

A-('01'1'. i~itcrnal re11;lhility esrimaics using (:ronhach's alpha ranged liom .SO 

lo 7 0 .  Icsl-retest correlations wcre .83. Constmcl validity resulls ranged Rum 

0 lo .;6. 

'I'lie A-COI'I: w n  he used with children between the ages <]I' 13 and 18 11 was 

designel at a reading level appropriate fur yuung adolccccnls, and with ilems that 

realistically la], the range of bchaviors used hy todays adolcscenls. 

Problem Solving Inventory 
(Roberlro~~. ISY:! 

' l l ~ c  is rhlcn~ Solvine 111\,c11tory (PSI), dcvclopcd by IIcppner (19Y8). is a 35- 

iteiii sell-rcpiirl measure dcsig~ictl t u  assess im individuals' perceptions oi'liis ur 

hcr c a p  hililics wit11 rcp;uds 10 pcohlcm-solvi~ig heliaviors and att~tudes. I h c  PSI 

uscs a (i-])~ilit l.ikcri~lyl>c scale (See 1;xliihil 14). ' ll~rcc suhscalcs i~~cluding 

prohlc~n-stdving contidencc (self assurimce while cligagiiig in prc~hlem-sulv~ng 

:~ctivitics), apprt~ch-avoidance style (a gcnernl tendcl~cy IV  either appro>sli or 

avoid pmhlcm-solving acli\,ilics), and persurial c<~nlrol (dcl~.r~nincs the c t e m  01' 

cimlrol i,ns l'ccls they haw ovcr cn~o t iws  ai!d hchavior wllllc sulving l~rohlcnls~ 

arc ose(l. 'l'hc IPS1 can he ad~iiinistcrcdc.itl~cr i~~dividuslly or in slnall goups uiil 

can he cornplclcd ill I ( I  10 15 minulcs. 

]:or rhc I'SI, internal rcliahilii~ estimates using ('rol~hach's t~lplra has  . Y O  for li~lel 

mcauurc. Test-rats1 corrclaliun ibr a lwo-wcck pcriod was .83. shnwir~g good 

stability Fxtcllsivc lerling 01' ihc PSI revealed good validity in scvcral arcas. 

( ' i ! ~ ~ c u r r c ~ ~ ~  validity ass cstahlishcd hy s i g r ~ i l i ~ i ~ ~ ~ t  corrclalii~~ls hetween the I'Sl 

;u~d s c i ~ ~ c s  ~ I I  a sclr-raling scale 111 ones prohlcm solvinv skills. ('onslruct valid- 

ity was ~lcmonslrincd in a ~lun~hcr oi'sludics througl~ high posilivc cumelalions lo 

related ll~corclic:~l collsirucls. 



Ihc I'SI measures a persons sclf-i~ssessed lcvcl of efficacy as a problem solver. 

.4lthougIi the PSI has heen used primarily on adults a id  the manual k l s  I11 spec- 

ify 111c rwding level rcquircd for its maximal use, the invcnlory has a slrong track 

record ill rescarcl~ with cluiical usage needing rwlher testing lo deterniine its 

approprialcncss ,md userulncss. 

Adolescent Decision Making Questionnaire 
(IAcKay, 1998) 

Ilie Adolcscenl Decision Making Q~icsliu~i~iairc (AOMQ), develnpcd hy Miuin, 

Ilar~iioni, X: I'im.er (19XX), is a 30-itrun sclr-report queslionnairc mcasurin~ srlC- 

co~ilidencc in decision-making a i d  ibuu decision mnkiiig (coping) slyles a l o ~ ~ p  

live suhscalcs i~icludiiig selGconfidcnce, vigileice, panic, evasiveness, and cnm- 

placclicy. 

[Jsing a ?-poi111 I ikcrt-type scale; yi~ulli are instmctcd to check one o r  [our 

respollscs ICI  C,ICII item of the scalc Options range l iom "110t at all lruc ibr me" 

lo "a111iost always t r ~ ~ e "  (Sec lixliihii 15). 

T11c ADMQ was 111)rrncd will1 556 adolcscculs at a Soul11 .411strdlia1 Il igl~ 

School For the AI)MQ, internal reliability estimates usilig Cronhach's alpha 

ranged l io~n 711 lo 7 3 .  The sc;ilc \,as also ibu~id lo Ilavc good icst-rclcst rclia- 

hility x~ld liigl~ validity. 

Ihc N)MQ is widcly inentioiled and l~lilircd ill Il~e lilcr:~lul-c oil adolescent iieci- 

sion-~naki~ig. I 1  was dcsisncd hy leadill? scl~(rlars in the licld of derision-makins. 



Comparisons 

All ll~rc: ~ns~rurnerils repnrlcd nrc etfectivc means to rneasurc prohlcm-solving 

arlil docisic~~~-rnaking skills. Although rht. I'rohlern Solving i~lvenlory has heen 

~rscd primarily on adults, it has hccn modified for use with adolesccr~ts although 

111c rnlu~ual does not specify the reading level rcquircd for its maximal use. 

Or~e  l,i,sitivc reatore of the Adolescent (:oping Orientation Tor Prohler~l 

Fxperic ~ c c s  cornparcd lo the other instrumcr~ts is (hat il ackrlowledges the corl- 

ncction arid i~nporVa~ce or liniily ill lhc dcvcloprncnl orelYeclive problem-solv- 

inp  siralcgies. I t  slloold :ilso he rioted that altliouph thc A-COPE was nnrrncd on 

an adolesceril population lacking in racial, cullural. or cconornic divrrsity, 

rcscarck l a s  hccr~ reported oii ts  use and validity with ihese diverse ~iopulations. 

Inleroal rclii~hility estimates were high k ~ r  the PSI ( 9 0 )  colnpared to the A- 

('OPF ( 5 0  10 ,761 al~d ADMQ ( 7 0  to .73) II~~wever, cautiorl should he taken 

will1 rliise cnmparisons since lhc data sets were il~dividuals of differerit ages 

(adults lor thc PSI, adolescents k ~ r  tile A-('Ol'li ;uld AI)MO). 



Ilelniionstlips fu~~damcnlally intlue~~cc no1 only ones own perccplion of sell; hi11 

also ones percel>tio~is oT value to society Adolescent relatiollships include par- 

ents, S I C ~ ? - ~ I U I L &  sihlil~gs, I)CCTS, R ~ L I ~ I  relatives, other significa~~t adulls 

(i.c., tciichers, n~cntors, religious figures). liclalionships at this agc cuc ol'tcn 

co~nplcx and convolulcd, since adolescents dit'fer somewhat in their needs wilh 

rcspccl lo rclalio~~ships cornl~arcd lo adults and yo~u~ger children (NOW(;, n d ) .  

In this review oS you111 development assessment tools, five measures oTrclarion- 

ships and con~~ecteh>ess arc identified and examined in d c k l .  Thest: illelude lhc 

Adolescent loleq>erson:il ('ompelence Qucstionuaire, l l ~ c  Swial (:o~~rcctc<h~css 

w d  'fhc Si>ci;il Assurance Scalc. Assessment ollnterpcrs~~nal Relations, lnilex o l  

Peer RRetions, and Network of Kelationships In\~enrory. 

Adolescent Interpersonal Competence 
Questionnaire 
(l!L'~l~~lC!ll, 1!1!I!iJ 

7 Is Adolcscc~~f lnicrpcrso~val (:ompctel~ce Queslionurairc ( AICQ], developed hy 

Rul~rmcstcr, F~umar~, Wiltenhcrp. & Reis (19881, is :i ill-item instn~mcnl 

designed to measure the utility of distir~guishiny among differen1 domz~ins ul  

inlcrpcrsonal cornlxlcllcc. Thc instrumcnl docs so aloug live suhscalcs includ- 

ing' rclatio~~ship initiation; self-disclosuuc: ~~cpativc asscrtiori; ofiring cmo1io11- 

al support; and coollict rnanagclucrll. 1:ach scale ci>nsls~s ilt'cight itans set t ~ p  in 

a way [hat allows atlolcscc~~ls I C I  rcspo~~d lo qucs t i<~~~s  rcpartlir~g cornmon intcr- 

pcrsol~al situalio~ls. 

l l s i ~ ~ g  a 5-poi~lf Likert-type scale n~nginy tio111 "poor ar il~is" to "extrcmcly good 

a1 this," jparticipai~ts rcspor~d to a acrics of questio~~s klcuscd ou iulcr]?crsonal 

caupe te~~cc  (See I:xl~ihi~ I O i .  S a l e  scores arc dctcr~nincd hy aver:iginp the 

responses k ~ r  cacl~ i l l  thc live scales. Tlighcr scorcs indicalc lhipllcr fuunction~n~ 

in cdch arca. D ~ l h ~ ~ ~ c s t c r  s~~ggesls c<r~~~hin i r~p  supporl cnllpclcncc and ilisclosurc 

suhscales ufthc AICQ I,, crcaic a scorc for comrn~~i~al compclcncc ; ad  camhin- 

ill: assa-tiveness rnld i ~ i i t i i i l i ~ ~ ~ ~  inlo a~c11Iic C O I I I P C ~ ~ I I C ~ .  

lor the AICQ, ii~rcrnal reliahilily cr,cflicicr~rs rwpcd Tro~n 7 7  to .X7. Four-ucck 

tcsl-rclcst reliahilily estimates w ~ g c d  linln .hO t u  8 9  Tor the five scales lllc 

valrr!~~). of (he i ~ ~ d c p c ~ ~ d a i c c  o i t l ~ c  live scales was tested hy ihclor ,inalysis. 



'l'hcre is alsil ;I shortened version of the AICQ, the Adolescent I~~lrrpcrsonal 

Compeltncr OucstionnaircKevised (AICQ-R) that omits one item of each 

01' the f v r  suhscalcs of the AIC'Q and was developed with cilrly lo middle 

adolescents. The AICQ-K 11as prilvell to he a reliahle and valid assessment 

ilt adol~:scenls' interpersonal compctcnce. Ruhrniester suggrsls combining 

supporl, d isc los~~c,  and conllicl managerncr~l of the A1C.Q-K to form cnmmunal 

compctcncc. 

Assurance Scale 
(Lee. 195 5) 

I'he Social Co~mcctcd~ass and lhc Social Ass~w,u~ce Scale (SC'SA), developed 

hy Lcc (1995), is a 16-ilcm sclf-report survey designcd lo measure two dimen- 

sions ofhcloilgingl~ess: social co~mectedncss a id  social assurance. 

Scri;~l conoccLedncss measures coru~ecwdncss (4 items), amlia l io~~ 1.3 itcrnsl. 2nd 

comp,ulionhhil> ( I ilcm). lhc ilerns porlr;iy a gcncral crnoli<mal disl;mcc helwccll 

self ;uld ulhers tllal may hc experiericed cvcn alnollg friends or close pccrs, as 

;iltested hy items "Evcn anong my irialds, there is no sense hrolherisister- 

hood" and "I don't feel rclatcd in a~yo l~c . "  Social asswusc lncasules cornpal- 

ionship 4 ilcrnsj and affiliatio~l i 4  items). The items portray .I general need for 

rtassurallcc liom at Ic;~sl OIIC or I I I U ~ ~  persolls fnl. a SCIISC 111 hrl~~iigirig~~ess, ;IS 

at~csicd hy ilcrns "I'm nlorc at casc d o i ~ ~ g  l l~i~lgs  to~clllcr will1 other pccrplc" a11d 

"My life is i~~coinplctc without a huddy hcsidc mc." 

Ilsjng a 6-poillt scale ranging liom "slrol~gly agree" to "slrongly disagrec," par- 

ticipants rcspo~ld in a series of q~lcsiions ii~cused on : I s  clnotional dislancc or 

connect[:dness hetwccn the sclTand illller people, as well as the reassurance Rom 

OIIICTS i r  social s i l~la t i~ns  10 S I I S ~ R I I I  a sense of hclonpi~lg~~css. A strong sense of 

hclnr~girg~lcss is rcnectcd i l l  l~ighcr scores, whereas lower scores rcllccl a lack 

, > I '  a slrollg s a ~ s c  of hcloilgingness. 



Ilie sc:tles wcrc normed 011 626 college students from a Iape suhurhar~ suuth- 

eastern i~t~ivcrsily. Coeilicient alphas for the Social Conncctednrss Scalc and lhc 

Social Assorance Scalc rcvcalcd alphas of .91 and 77 ,  rcspcslively. 'I'esl-retest 

co~relatio~~s rcvcalcd good test stability over a 2-week period (96  md 84).  

'I'llc scales need lo hc validated and supported with additional research beft~rc 

itlrlhcr co~lclusiorls on the meaning of [he scales can bc drawn. Bolh scales arc 

11rornisi1,~ instruments k!r understanding the colilplex dyna~nics underlying the 

sense of hclongingness. However, the scales were developed will1 collegc-ape 

scudcnls, so their applicahiliry with adolcsccr~ts has yet lo hc provcn. 

Assessment of Interpersonal Relations 
(Sanchez 2000, Clcnn, 2001) 

Tllc Assessmcrll ofi~~rcrpcrsonal Relations (AIR), dcvclopcd hy Brackc~~ (I993 I ,  

is a 105-ilem self-report measure assessirtg perceptions oi'you111 in rcgard lo rcla- 

tioiisl~ips with p;~renls (niolhcr and father), willt peers (malc ;uld kmale), a id  

wit11 t~achcrs, lllcsc ilc~iis arc equally dislrihulcd across llic threc scpar;lic 

scales, wilh 35 ilcms per acale, sevt.11 oi'whicli arc negatively worded. 'l'ltcre are 

a tola1 01' five suhscalcs. perceived reliltionship with molhcr, tither, male pccrs, 

Scmale pccrs, aid tcachcrs. 

I lsilig a 4-~c?i1it 1,ikerI-type scale, yootl~ reply to each item hy circling whellier 

tliey "s~rongly agrcc. ,lgrcc, disagree, or slrongly disagree" (Scc Exl~ihil 171. All 

or the st~bscale r:lw scores are summed irtlo the AIR Total Relaliul~ship Irldcx 

( IRI] ran score and this too is coltvcrtcd into ;I standard scure. 

The All< was normetl o t ~  witll a 1iopi1lation oi' 2.501 cliildrcn Srom Ciraclca 5 

1l1rc1ug11 12 i:~gcs 9-1')). I lie cxaminer's ~ii:~tioal rcporls internal co~~sistency cuci- 

licielils rausir~p rrom .93 tu 9 6  iir  all five snhscalcs, imd 9 6  fill- l l~c  I'RI. 'l'csl- 

rclcsl reliability estin~ales at in~ervals o i  lwo-weeks wcru ;~lso strong wilh cocl- 

licie~ils in tllc 90's for the scale's scores. 



Index of Peer Relations 
(Myers. 1998; Cools, 1999) 

I llc illdcx of Peer Relations (IPK), devclopcd hy Hudson ( 1992), is ;I ?i-item 

sclr-l.e[~ort scalc to mcasuue tlic quality or peer relations rroiil adolescence 

tlirough adulthood. The II'R uscs a 7-point Iikcrl-type scalc with I hzing "true 

none of the time," and 7 heins "true all of ihc time" (See Exhihit 18). The items 

are ~vr'rdcd hilth positively and ncgativcly to ccinirill lilr rcspollse sel hias. 

Scorin!; is revurscd L!r positively worded ilems. Ilie lilgher the Iota1 score thc 

grcatcr tlic likelihood i l l  peer relation problems. 

111 dcsi giing thc IPR, 1ludso11 sought qitalities orhrcvity, rase oicompletion and 

sc~!ri~ii, low response dccay over repeated a(hninis1ratio11, and high validity and 

rcliahilily. The IPR was nornied on a sample ilf 107 people undergoing cou~~scl-  

ing ranging horn 18 to GO yews ~Tagc .  Thc ~rucmal reliability coefficient was fur 

the 11'11 was 9 4  ('onstnlct ;uid concuncnl validity was also high, Porle and 

(irecn : 1994) carrictl o11l a v;ilidity study to cvaluatc lhc use and appropriatcticss 

1 1 i  lllc IPR with adolcsccnts. Thuy rioted high criterion and construct validity 

usiny t ic  sc;llc with adillcscents as well, 
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Network of Relationships Inventory 
(Miller, 7001) 

The Network or Ilelali~~~iships Invclltr~ry iNIU), dcvclopcd by F~urn;or & 

IJuhr~ncslcr (1085, 1992), is a ?(I-item instniment lo asscss both posilive and 

~lcgalivc qualitieh that rnay he ,rssncin(cd with I'ric~~dsllips and rom;mtic relation- 

sl~ips. The NRI is comprised ~~Clcrr scales: (a) companio~iship, ih) conllict, ti.) 

i~~str~irnental aid, (d) anlagonism, (e) iniimacy, (i) nurturance, (p) atfertion, (h) 

admiration, (i) relative power, and (j) reli:ihlc alliance. 

Using a -point  1.ikerl-type sralc ranging frorn "little i l r  none" to "tlie m,~st," 

adolescents ratc Irow much thc Icn subscalcs occrlr within a spei.ificd rcl;irionsliip 

fi.c.. same-sex frienclsliip, rnmantic rcla~ionsliip) (Scc Exhibit 19). Averaging llrc 

ll~ree ireins thal asssss each relationship qr~ality derives scores fur each sc;lle, a~id 

separate scures are obtained for cilch rel;~tionsliip. 

T l~c  NRI had internal consislcncy, (:ronhacl~'s alpha of X I ) .  Onc-nionth tesl- 

retest reliability estimates ranged Rom 6 6  ru .70. A significwt link was found 

hclwcc~l Srierrdship li.alurcs and ad/ustmenl fc~r childrcl~ arid adolesce~its, olEr- 

ing evid~.ncc for cor~stn~cl wlidity as wcll. 

How much free lime co yo11 speno with (fiiend/rwnanric partner)? 

-- Hwv much d~ you he1 
him/heklt? 

Comparisons 

While tlie Asscssrne~~t of Interpcrsonal Relalions (AIR), Index of Peer llelations 

(Il'K), and Nelwork af Relationships Irrvculi~ry (NKI) ibcus on the quality o l  

o ~ ~ c s  relatio~~slship witti oll~crs in i~lics u~iviroiimcrit. lhc Advlcscc~rt 111lcrperson;il 

C:ompclc~~cc Qoestionnaire (AIC'Q) and 'The Social ('o~~nectedncss iurd 'l'lrc 

Social Assurance Scalr (SCSA) tend lo focus ;I sense i~Scotiilwtence ;ihout rcla- 

ti~inslrips ill ~iuncral. 

I Ire SCSA largcls the se~lsc OF reeling con~~eclcd in peers kuld helonpi~igness t < r  

a group, whiclt arc. imporl,url co~rrponerils of adolcsceiice. 'She /\I('(), on thc 

olher lraiid, ibcuscs oil spccilic componcilts ol' rclalio~~ships tltc~~~sclvcs, and 

measures tlic i~ltei[~crs(~lii~l ccltnpeleilcc youth reel wilhil~ tliis domain. 'l'hc other 



rncasules (AIR, IPK, R. NKI) focus on the relationship with a specific other paiy 

In rnin~l. Wliilc the II'R and NKI larget relationships with pccrs, the AIR contaiils 

~null~plc scales lo iissess ones relalionship no1 only with peers, but with parents 

aiil icacllcrs as well. The NKI also assesses romantic relationships, wh~ch none 

iifthe i>tiier nicasurcs addrcss. 

All 01' llic mcasilrcs have been suggested as uscful tools in ihe ;area of relation- 

sl~ips and comieclcdncss for adolescents. 11 sl~ould be cautioned liowever, that 

ahile the SCSA has high reliability, it was devclnped with college-age students. 

so ils \,alidily as an cni-ctivc measure ~~l'adolesccnls' skill level in illis area is yet 

to hc proven. l.ikcwisc, the IPR was normed on a wide range of people in terms 

of apc I IR- 60 years), wilh high reliability. IIowever unlike Illc SC'SA, the IPR 

was 1,alidated as all cffcclive scalc for use will1 adolescents. 

'l'llc rnllge of scalrs in lhc AICQ and AIR might bc or inlcrcst i f a  specitic age 

range <~radolcsce~~ts  or a specilic relalionship is a ibctis olsrudy. 'Yhc AICQ has 

a shorled vcrsinu. the Adolescent Iiirrrpersoi~al Conipctcnce Qucstioru~ail.e~-- 

Kevisel (AICQ-R) t q e t e d  fts usc with early 10 middle adolescents. Alid iT a 

spcciliq: rcla~ioliship other than peers is or inlcrcst, such as parcnls or teachers, 

Ihe All< fils this ~ ~ c c d .  In additi1111, (lie AIK was normcd 011 a large population or 

youth with high reliabilily. 



inps  id idcas with ull~crs, u ~ d  shape their relalionships. In urdcr lilr comm~u~i-  

calioi~ lo he cll'ccrivc, it is i~nliortanl for adolescentslo he niindk~l oflhe process 

of c o ~ ~ l i i ~ u ~ ~ i c a t i i ~ ~ i  aid of possihle differences hetwcerr sell' and others in huw 

mcssagcs are convcycd and interpreted (NOW(;, 11.d.). 

Co~n~m~nication withii~ fnrnilics i l l  p,lrticular lakes on a complex fumi as i t  is 

o f i o ~ ~  dictaled hy such i l s lu~s  as rules, roles; and hierarchies. liffcctive cornmu- 

nicalion ill Vd~nilics has hccn associated will1 many aspects of adulescc~~l li~nc- 

t i o ~ ~ i ~ ~ g  ;md devclopmenr including identity ilevelopment, silci;~l ;md coping 

skills, self-esteem w~il; adolescent rcsiliaicy; and soci;~l cornpctcrlm (NOW(;. 

nd.). 

In Illis review uf youtl~ dcvclc~pnicnt assessment lools, two measures of comrnu- 

nicaliun ;uc idcnlilicd a id  examined i n  dctail. Tl~csc include the P:~rent- 

Adolescent ('i~mmunicalion Scale, and Fanlily Asscssmcnt 1)evice. 

Parent-Adolescent Communication Scale 
(Lloyd, 2000) 

The Parenl-Adolcsccnl Cornn~uuricnion Sc:~le (PAC:), developed by Barnes ar~d 

Olson (19X2), is a 20-item questio~maire composed of two suhscales th:~t olca- 

surc degree of o p c ~ ~ ~ ~ c s s  ;u~d exrent of prohlen~s in  l ia~~ily con~mul~ication. The 

lirsl suhscalc ihcuscs O I I  1111~11 lnmily can~nunicatiol~ ~I I ; I I  c i~~pl~.~sizcs responses 

regarding the <!pen exchange ofhotli f.ictual and emotional inlbniiatiun hetween 

~ s a ~ e n t ~ ~ n c l  iad~ilcsccnls, ;IS well as including Ihe degree US satisl:ncti~ai expcri- 

cnccd during l l~c  interaciio~~. L t s  second suhscalc l'wuses on p1-i>hIerns ill lkni- 

ly cornmu~iicatii~~i ir~cluding rcspoi~scs regarding a hcsila~cy to share inbr~na-  

lion, ncgalivc s~ylcs ~ ~ F c o ~ i i ~ n ~ ~ n i c : ~ ~ i i l n  interaction, ;md the need li,r selectiv~ty 

and caulion ill what is sl~nrcd hclwcen pa~-c~lt aid adolesccnls. 

Ilc goal of the ilevci~~psrs was 10 design a ti101 that would aid researchers to 

clescrihe parc111-adolcscc~it co~nn~unicatiun in a vnricly of family types md 10 

idcnlify a divcrs~ty of cxpcricnrcs wilhin diHhcnl i;~n~ily units. 'There arc tlucc 

forms [( I  lhc complele it~slrumcnt including t l~e  pxrenl form, 111e adolescent- 

m ~ ~ l h a  lirrm, and lhu ndolescent-f'>illicr l l ~ r n ~ .  All lhcc  Sorms have been i~~divid- 

ually nornmcd with scparalc scorcs. inaki~~g l l~c  various f i~ rn~s  accuralc ior use 

separulcly ;u~d i~~dividually. 



I'arlici~~alhs use a i-point I ikert-lype scale ranging from "strongly disagree" to 

"stron:ly agree" (See Ltuhit  20). fligher scores indicate a greater degrec of 

i > p ~ ~ ~ ' o c s s a ~ ~ ~ I  Sewer 11rohlems in fanlily communicalin~l. 

Ilie PAC' was inormed on 437 suhjects composed of adolescents from college, 

univer:ity, and high school levels witti a1 apc range of 16 throu~h 20 years old. 

'Lhc PAC Inas been dcscrihcd as havu~g internal and extt.mal validily consislency, 

with tc:;t-relcst reliability of 7 8  aid  internal consistency, Cronhacli's alpha of .!)I 

I tlc PAC hits hccn used in various puhlislncd studies to idenlify tthc pcrccption or 

parent-adillescc~~t cornnlunication from the perspective c!E the a~lolescent. 'lllc 

scalcs :iicdsurc hulh positive and licgative aspects of communication as wcll as 

some content i u ~ d  prcxcss of  the parent-adolescent i~~tcractinns. 

Famnly Assessment Device 
(Beseltdlesch, 2000) 

The Faniily Asscssmc~~l Dcvicc (FAD) dcvclnpcd hy Epsccin. Baldwin, & Bishop 

(1987) is a htl-item selC-report inslrument dasignad tcr  measure six dimensions 

of Pd11ily I'uncl~c,n~ny: problem solving (6 itcn~s): cc~n~rnunic:ltion (9 items); roles 

( I  I ilcms); affccli\c rcspo~lsi\~cncss (6 ilcms): ill'Seclive involvcrncnt (7  items); 

and hc~avior conlrnl ( 0  itcms). It also contalrls a gcncral Sunclionin~ scale ( I2 

ilcms) Ilral c;u~ he used indclxndcntly. The FAD was meant to he a screening 

dcvice in order lo idenrib prnhlcm arcas wilhin ihc hmily syslcnl i n  a s~rnjilc 

;tnd erlicicllt inanncr. 

Llsing i 4-pc1ilnt 1,ikcrl-lypc scale, indiv~d~~als  indicate the degree lo wt~ich they 

a r c c  or disagrcc wilh each slalemcnl about il~cir Sanily's fiu~clioning (See 

lixl~ihi 21). Sci~res ale  compuletl hy sulllming tlne respcrnscs Cor each of the 

seven hscalcs. 

111tcrnal co~ls~slcncics ii,r cach sr~hscalc oflhc IAL) ranged liom .72 (roles) lo .92 

(general r r~~~c l iming)  11)r a hctcrogcncons sample of5113 cli~~ical  and llo~icl~nical 

~~arlicil~anls. 'Scst-rctcsl rcliahilltics wcrc Sounil lo he adcquntc, ransins liom .h6 

(prohlcrn solving) lo 7 6  (allcclivc rcsl~o~~sivcncss). The FAD also showed evl- 

dcncc <,t'collcnrrcln iu~d ]lrcdiclive vi~lidily. 



I'hrs 1s a well-established and higllly utilized self-report instrwnent The IAl) 

has heeii used ill clinical sludies of families responding to adolescenl suicide a1d 

olhcr'mcnt;~l lieallh issues. 'lbe FAD is based on a souid, theoretical model. 

Comparisons 

Ffl'eclivc co~ii~iiunication hclwcc~i adolesccnls and I'dmily is critical to lhc suc- 

cessful dcvclupmenc oftlic adolescent, arid this is evidenced by [he two mcasures 

reviewed lo assess communir~~tinn skills. 

I lie I'arcnt-Adolcsca~t Communicalio~i Scale and the Family Asscssmenl 1)cvicc 

assess llic communic;~tion skills hetween adolesceilt and !",imily membcrs. 

Ilowcvcr, (he PAC uses Iwo suhscaies and incuses on Ihc hrt>adcr, morc gcncr;~l- 

i ~ e d  cllaractcrislics oFco~nnii~nicaliori within thc illmily, whilc llic FAD uses six 

subscales %id links to specitic culislructs of communicalioii within the family. I1 

should also hc 11o1cd (ha1 the PAC lias lhrcc forms dial complelc t l~c  inslrunicnl, 

Ihc parent (i)ml, thc adolesccnl-mi~lhcr form, and lhc ndnlcsccnl-father ibrm, 

wliicli can shed light illlo ci,m~nu~iicarion lirohlcii~s wilh spccilic l'>u~iily mcln- 

hers, which llic I'Al) cannil1 do. 

A ~x~tcnlial ilissrlvaiilagc oflhc k'AChowevcr, is thal i t  has illai~ilv hccn used will1 

nlder adolescents I 16-2(1 ycars), so its validity as a oieasurc h r  use with younser 

adcrlcsccrits is unccrlain. Tlie q?proprialc age range li~r the FAD was in11 deter- 

inir~cd in this rcvicw. 

.ITtHAIUKf.  KEVJft Of 'IOLTH 0tVtlOPMlkl1ASS~l TOOLS 



i l l  hcaltl~y and flexihle ways. Resilie~lce has been identified Ln rcscarch studies as 

a ctlar;sIeristic of youth who, when exposed to multiple risk I;~L.Io~s, show SUC- 

cessli~l rcspcinses to challenges. and use this learning to achieve successfd oot- 

comes Prolcclivc mechanisms associated with resilience include. reduction 01' 

r ~ s k  impact; reduction ofnceative behavior patterns: the estahlmhmcnt and main- 

1cn;us.. ot' self-esteem a ~ ~ d  sdf-efficacy; md the opening up of opponunities 

i(';~tal;mo el al., 199R). 

In this rcvlcu: rlf youtl~ development assessment tools, two nlcaslacs of rcsilien- 

cy arc idun~ilicd aud cxam~ncd in det;~il, 'These i~~c luds  (he Healthy Kids 

I<esi l~c~~cc Asscssmc~~t .uld thc Irldividual l'ro~cctive Faclors Index. 

Healthy Kids Resilience Assessment 
II:i~rlaartirle & Bernarti, 2001 j 

Tbe Il<:allliy Kids Resilience Assessment (IIKlUi) is an opl~nnal module of the 

Calilbrnia ilcallhy Kids Survey (Scc Exhihit 22). 'The survey was initially 

designzd with 1 1  protective factors and 1 I resilience traits. organized into six 

cluslers. Tllc conceptual framework, and the content nl'thc IlKRA thal was h;~scd 

upon i .  wcrc revised sever;il limes as pilol, field lest, aud rcgular adminisIration 

ilali~ u ' :~s  collected :u~d analyzed over a two-year extended licld lust. '1 tn tIKKA, 

when idrni~~islcrcd crrncurrcntly with the ('IlKS, can he completed in 50 minutes 

Validity data was ci,llcctcd irom a population of 56,398 sludcllts across 4 i9  

school; i n  I64 dis~ricts ac r~ss  rhc s1;lle of('alilbrnia. blosl dislricls asscssed all 

7111. 0111, and 11111 grade aid ahcrnativc school s ~ u d c ~ ~ l s  u'ho rcceivcd wrillen 

11ar~11Ial [~cnilissio~l. 11ller~1;il-~rmsi~1cncy reliahility arlalyses have heen con- 

iluctt.0 a! sc\.cral stages of tlic development of the IIKKA with revisi(,ns i l i  Ille 

lool az a result. AIIII(ICI~II version 3.0 is curlcl~tly available, a revised vcrsiou 

(LO) i!; cun.ently in devcli>pmcnI. Intcr~~al-co~~sisleniy reliahility results for ver- 

sun11 3.11 werc n < r l  ;ivailahle at this lime. \:%~lidaliri~~ rcsulls werc also not reported. 

Tllc m:N rcccrll recommcnda~io~~s Iil t l~c  loo1 include sin scales hi assess prolcc- 

tivc kclors (hmily conilectin~~, scl~oi~l connection, comlllunlty rclnneclion, 

aulonomy ~.xpcricnce, pro-soc~al peers, and pro-siici;~l group participalion) and 

six scales lo measurc rcsil~cr~ce trails (coopcration aid commu~lication. general 

seltlefic:lcy, c~npalhy, eileclive help-seekiny, self-awareness. and goals aod 

aspirnl~ons) 'I'lircc additional scalcs ucrc recommended (T,lmilv behavioral moll- 

iloring, appreciatio~~ of diversity, a ~ d  syiriluallrel~gio~~s cnu~cclian!. The lolal 

queslio~~ scl wcrulcl cunlprisc i f52 ilems. 



Individualized Protective Factors Index 
(Sptlnqel & Ph~llips, 1'397) 

Ilic Individualized Pr~>tective l:actors Index (11'1:1), d~ve lc~ped  hy Springer & 

l'l~illi]is ( 1995), is a 71 - i lc~n self'aihninistercd queslio~ulaire designed to measure 

adolesccnl resiliency as d c l i ~ s d  hy ten allitudiilal or icnlal io~~s in three major 

domains (social honding, pcrsnllal compclcocii, and social ci>mpclence), 'I llc 

rneasurc c ~ i n s t n ~ r t  ii)cuses mosl predomil~dlltly on lproleclive factors associalcd 

will1 liealllry ~ e r s o ~ ~ a l  and social dcvelopmcnl arnnfy youth in high-risk c~lviron- 

rncnls (Scc L'xhihil 23). 

'Tllc sociiil h ~ l ~ d i ~ ~ g  C O I I I P ~ I I C ~ I ~  o r  l l ~ r  [I'I:I CoIrccrIrs positive respo1isc and corn- 

mitlncrtl 10 haqic social inslitlit~ons sue11 as  l;unily, s c h ~ ~ o l ,  and commiurily. 11 

assesses the lcvcl to which y ~ ~ o t h  feel sdlishclory involvement aid inotivation for 

accomplisl~rncnt :uld etfofl in various social instilutinns. It rcllccls (he component 

01 resiliency in thdt lpositive tics to ~(icial  i~~stiti~liorls i v c  the i~rdividual arid 

i ~ ~ v e s l ~ n c ~ i t  ill them mrd in pro-socid behavior. 'l'lic 1I ' I : I  contail~s Lhree dimcn.sion.s 

in this ;uea (pro-social norlns. scl~ool  hondi i i~ ,  arld I'a~rrily h o ~ r d i ~ i s ] .  

l l l c  1vrso1~aI compelcnrc i>l'rhc I1'1:l tbcuscs on ,111cs scnsc 01' i11dividu;il idcnli- 

ly. ' l ' l~is ~.clales I:, i l ~ e  personal ~Icx~cli~pment of y < i u ~ l ~ .  (Ire dcvclojimcnt ol' llrcir 

i~m self-image a ~ l d  oullook, and the ahility 111 funclio~l cSfcrrively ;IS a decision- 

m;lkir~p 17erso11 in c n ~ ~ l r o l  ol'oocs futurc. The IPFI contains loor dimcnsions in iliis 

;~ rca  iselt'-concept, s c l r - c o ~ ~ l r ~ l ,  srlf-efiracy, a ~ ~ d  positive outl<ruk). 

'1-hc social com]~elencc OF the IPFI is co~ls~dcrcd to bc a commvnly idcniiticd 

anrihule olresilie~rl ch i ld rc~~.  'The c o m r n < ) ~ ~  chclnc orsocial cnmpctcr1cc is tllc ahil- 

ily to h c r c s p ~ ~ ~ s i v e ,  caring mrd ilcxihle in social situalin~ls. The child or adlllt wlin 

has these qualilius will clicil pusilivc response ; o ~ d  seinfi~rcement, will] positive 

pcrso~lal rcsults. 'l'hc ll'l'l llas Illrue dimcnsions in t t~is  :irca (asscrlivcncs~. c o ~ ~ f i -  

itencc. artd coi,pcralior~l. 

rhe  11'1:I wa llilot lcslcd \villi 642 youths (10-16) in five skates nationwide. 

Rcliahility ;urd validity analyses were d o l ~ c  wilh ;i sample ol'2,416 youllrs ill I5 

sites nationwide Springer ;md I'liillips reporled rcliahility o f d i m c n s i o ~ ~ s  cocffl- 

~.ienls, rarlail12 l iorn .40 (asscrtivcnrss, social conipctmcc) lo 6 5  (seltlcontrol, 

. . 



~ers(1n1I cimpetence). Keliahility Tor the total IPPI was .93. Positive construct 

va1idit.i was slso f ~ ~ u n d  on the 1I'FI. 

Illc IPFI was ilcsig~lcd lilr youth between !he ages of  I0 ;md 16. 11 ]?as bccn uscd 

with older populations, and a bcrsion appropriate for younger children (8 to 9) is 

iululer itevelo,pn~cnt. 

Comparisons 

'l'hc I callhy Kids Kesilicncc Assessnle~~l (IIKKA) and l l~e  IndividualiLcd 

Prl~tccivi: I:aclors Indcx (IPFI) are new tools in a relatively nem area of research 

will1 y u t h ,  resilie~lcy. I'he HKKA ilistir~goishcs betwccr~ two types of resilien~w 

conslrllcts: ( I )  protcclivc raclors and (2) rcsil~cnce traits, whilc thc 1PI:I focuses 

solcly nil protcclive ikclors. l'hc HKIU is a rlcw tool and lhcrcfore lacks rclia- 

hiiity i.nd validity data. In addilion, lest-rclcst psychomclric data is missing t'ro~ll 

;u~alv~:s ofthc IIKIU. Thc IPFl has lnorc psychomclric supporl in tcrnms orrcli- 

abilily atd validity data than the I1KRA. lIo\vcver bolh instru~nents are current- 

ly bei1-g uscd 10 mcasure resiliency in youth at this time. 



rcvcw arc sc\'cr;~l ol a multitude of inols currenlly acccss~hlc k)r ilsc to asscss 

posilibc oulci~liics olyouth development programs. Although cacll one 1s impor- 

laiit in its ilan regard, i l  lias heen nnlcd that OIIC tool cannol edequstely asscss 

Ihc sk~lls and conipclcnccs needed Tor a well-ri~u~ldcd, h a h c c d  yc~uth (NOW(;, 

11.d.). 

I I  slrould alsil he caulioned that lllc demographics of youth are rapidly chnnging. 

aid will co~iii~iuc to do so as this ce~i~ilry ~ ~ r o ~ r c s s e s .  Whilc marly youth dcvcl- 

11111nent tools wcrc dcvclupcd in tlic ciglrties ;u~d nineties, sonre of tlic most pop- 

ular ones used today (ic. ,  ('~opcrstnilh Self-b,stccm Invcr~k~ry ;md Kosenhcr~ 

Sclf-L'stccm Scale) acre  devclopcd in the sixlics, wt1~71 Lhe faces o lyout l~  were 

vcry d~lleretit Troni tllosc LIT  loday. I'hcrclore r;ire nlust laken ill tcmls ulcullur- 

a), etlmic, arldracial dillcrcnccs when t~sing 111 designilia assessment tools (NIK,  

20112). 

In addition, many scales lllal wcrc developed ;u>d n<lrmc(l Tor one populillion arc 

olien used with samlllcs mprcscntative ofanolller liilpulatioli. Such ilae uCa mea- 

suring inslrumall nldkes the vcry strong assumplion that lhc interpretation of all 

queslio~ui;iirc itcn~s a id  rhe co~~ceptual structiuc oT llie underlying construct ;ire 

cquivalel:t ;cross the two pi~pi~k~tions. I t  is critically imporrant that res~xrcbcrs 

he li~lly cog~~izant oTall nor~ll:ltivc inl'orliialior~ rclated to a parlicular measuring 

instrunicnt hcforc finnli7ing ar~y d c c ~ s ~ n ~ l  regarding its use. Rescarehers  iced 111 

c!palu;ite the relrva~lcy, rcccncy, and rcprcscnlalivenrss ( ; I  ilic normative d;lla in 

sclecllng the ins~n1mc111 i>ftl~cir own use iLlyr~lc, 10'J6). 

And finally, the issue o i  allctl~cr youth dr\cloliment asscssrncnl iciols meosurc 

~iosilivc-rc~cuscd i.i~Ico~ilcs lias impnrl;uit implicalions t i~r thc ibturc ollhc you111 

dcvcloprncnl licld, and is currently 1l1c suhicct ol'cr~ns~dcrahle discussion iu11ong 

practitioners, prcvcnl~o~~ scicntisls, and Ihc policy cilmmunily. I'ropranis tend 111 

Soci~s on mcasurcs that nsscss reductions in problc~n behavior, posit~vc oulconic 

rncasiues. or holl~. ('atalmo ct a1 (1998) i~otcd tlrat ihcrc is :i nccd ibr all posi- 

tive your11 development progralns I ( I  measure holl~ types of i~u~comes ill order III 

asscss fillly the effects of these prograuis on youtl~. Although this lilcralure 

rcvicw prilliarily Torused on posilivc nulc(rme measures, they kc1 tl~at an i~ltc- 

grated nleasurement aplirorxh ( i c ,  one Ihat ~nclttdcs pc~sirive outcome mcasurcs 

and prohlcm behavior nwasurcs) provides l'iu~~dcrs of promathon ;md prcvcnli i~~~ 

programs a grcalcr ~ ~ n d c r s t a ~ ~ . l i ~ ~ g  olprogra~r~ cll'ccts on all imp~)rl;inl you111 out- 

cIlI1lcs. 

LITERATURE REVIEW OF YOUTH DEVELOPMENJ/ASSFI TOOLS 
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I:inding rcliahle and valid youth development lools for use is a complex, chal- 

lengi~i;: process. I'hcre are many tools currenlly in existence, hut finding a tool 

or ~riullitudc ol'lools that are the best lit with a program's mission and goals for 

its yclurh m ~ y  not he an easy process. It is holwd that this literature review sheds 

light i n  some of the tools ciureiitly used to assess competences in youth, and 

rnay serve as a guide as programs develop or use assessment tools 011 their own. 



7 
Psychometric Terminology 

Helirbilily: l l ~ e  extent lo which mcasuucmnlts (or scores) t,n an assessment 

il~slruincrii arc consislcnl. The illdieator of such consistency is the reliahilily 

cocllicicl~l, which is oftc~i reported and interpreted as a Pc;~rson r statistic: Ihc 

closer ihc value is to 1.00, the higlier llic rcliabilicy. Rrcornn~endcd crilcrioir vnl- 

ucs Irdvc m g e d  korn 7 0  10 9 8  Tlic lower the rrliabiliiy o r a  mcasuring inslm- 

~ ~ i c n t ,  the less c(~1sistc1it will be iuiy scores resulting lirm ils use. 

InternaI eonsisleney reliahiIily: The cxlcl~l 11, ul~icli items rne;~suri~~g lhc same 

conslruct (i.c., itc~ns in the sanle subscale) are t i ~ r n ~ ~ g e n c ~ u s .  ('o~llcnt sampling 

error ihcuscs <XI and is rcprcx~~tcd hy this. Internal cunsistc~icy rcliiihility 1s cyp- 

ically esti~nalcd hy means i l l  o~ ic  of' three procedures: ~ h c  splil hall'mcttiod. rhc 

cortticirnt alpha fr~rniola ideveloped hy Crc~nhacli), or the Knder~-Kichardso~~ 

IK-I< 20)  for1ii111;i. 

Sl)li/-haIJmethnd: Inv<~ives admir~islcring a qucstio~uiairc once to a group 

~f suhiecls, splittii~g the items into cquivale~it halves using some logical pro- 

cedure (e.g.. oddicven riumbcrs), scoring a id  smnming ihc scores Tor cadi 

hall: a ~ ~ i l  cc~mli~~ting the correlation bclween ihc two sumn~ativc scores. This 

corrclatii1n l l~c r~  rcprcscnls the ir~tcrnal consistency reliability coefficicril. 

Coefliicient ulpha,/;)rmulo: lr~volvcs ihc liicarl oT all possihlc splil-lralScor- 

relations that have bee11 calculated by iiit.;uis of the 1<111011 (or (iuttmai) 

nictllod. It is rnosl apprr~prialely used 011 lcsl thal comprise polychoton~o~~s 

i t c~ i~s .  

K-R 20 fortnula: Yields ;I rcliahilily cncflicicl~l t l ~ n l  is n special case ol 

cocfiicicnl alpha wlicn l11c i tcn~s o l  l l~c lcsl arc d i c I~oh~rn<~~~s ly  scorcd. 

Slrbilily reliabilily: Kcprcscl~ls l11e l ime-sa~ i ip l i~~~  error lircuscd or1 llrc stabili- 

ly oSiiicas~ue~iic~its over t i~nc.  I t  is hascd 011 it suitahlc intcrvcr~ilig lime i~rtewal. 

Srability relishility is m u s ~  commr~nly rcprcsc~rtcd hy t l~c lest rclcst rcliahilily 

cocllicier~i. 

Test--retest relinhili~~' coqjficienr: ( ' i l~np~~lcd  i t u o ~ ~ @ ~  tlic comelalio~i of 

scorcs on llic same suhjccls ohtaincd Sroln ;III ahnir~rstralion ol'llie san~c  lest 

i ) r ~  tun diiScre~il occasioi~s. Ideally, thc pair of scorcs sl~ould he rhc s2uIie or, 

al lcasi, highly similar, Alihough (tie lirnc delay helwcc~i lcsls car1 vary from 

a Sew days to several monlhs, 2 weeks has been fom~d lo hc t l~c  most com- 

I e .  I.he li111e period helween testing should he 11,119 a ~ c ~ ~ r g h  lo 
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a l l . 1 ~  the effects of memory or practice to dissipate but short enough to 

en:iure that test scores are liot adverscly affected by developmental or his- 

Lorical changcs. 

Vnlidi(y: Kcfcrs lo the appropriateness, meaningfulness, w d  usef~~lness of the 

spccilir: ir~l'crcnccs made from test scores. Test validation involves the gathering 

ofeviderlce in support of lliese inferences. Note thal it is 1101 the i~~st ru~nent  per 

se that is valid, hut rather, the scores that derive from the adliiinislered and com- 

pleced nsln~mcnl.  Fvidence in support of validity can be categorized as content- 

related, crilcrion rcla~ed, and cor~struc~ related. 

Content validitj,: Refers to thc cxtcnt to which 11ie saniplc or items on amea- 

su-ing instrunlent acleqoately represents some defined uliivcrsc or domain of 

content. 'Typically, content-related validity is sought in sl~ppnrt of acliieve- 

~n<:nt rncasures. 

C~iieriorr va1idit.v: Refers Lo lllc eclrrclalio~~s between a score on a particular 

in:itru~ilent with some criterion (or standard ofjudgment) such as a test, diag- 

11c:sIic classificalion, or perlbrm;ulce oSa specific task. The two lypes ofcri- 

telio~i validily are predictive validity and concurrcnl validily. 

Predictive validity: In sccking cvidcncc of prcdiclive validity, a 

rcscarchcr examines the correlatio~l between scores on the measure oC 

interest, w d  performance (or o~hcr) scorcs on some related criterion, at 

some lalcr time Typically associaled with aptitude and achievement 

tests as predictors of joh performance and academic slsccss, allhnugh 

also used in relalion to self-concept. 

('oncurrenl validity: In sccking cvidcr~cc of co~~currcr~l validilp, a 

researcher lypically correlalcs scorcs oo the inslrurnenl of i~ilcresl with 

Ihiisc on so~ne well-established i ~ ~ s l r u m e ~ ~ t  designed lo mcasurc llic 

same conslruct (or conslrucls, in ilic case ofsuhscales). The scores used 

in rneasurillg concurrenl validity derive from measures that wcrc admill- 

islered at the s;unc point in lime. Another approach is lo correlate scores 

on particular domain-specific subscales of an inslr~unent with the critc- 

rion variablc 11ial each is designed lo liicasurc. Associaled will1 self-con- 

ccpl measures. 

Ci~rrstruct vu1idit.y: Rcfcrs lo two ~notlcs of i~lquiry; ( 1 )  l'hc validalion of a 

ihsoy all1 (2 )  the validation ijf a measuring inslrumci~l. In validating theo- 

ry, a rcse;rrcher seeks empirical evidence in supporl of h~~oI1icsiizcd con- 

s[;-ucl rclalions both a i i < 7 n  i'accls of the same construct (within-nelwork 

relaiionsl a ~ ~ d  anolls  ctiflcra~l ccinstr~~cls (he1wea1-nclworks rclalions). 

\;;llidation of a rnc;lsuring instrumenl entails the testing of construct inter- 



l?rel;~lion oi' scores derived From the instruinent Thc researcher seeks cnipir- 

icdl cvide~rce that the constnlcts purportedly nieasured by the instrument are, 

i l l  raci. llic ones beir~z mcasured. In the case of an inslrument comprisine 

several suhscales, evidmca olconslrucl validity is denlonstraled irthc scales 

cxhihil a well-defined f'aclor structure that is consistent with the underlying 

tklcory. 
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Sample Assessment Tools 

Self-Cuneept 
Sell-Perception Proiile Ibr Adolescents 
Multidimensiollal Sclf Concepl Scale 
Piers IIarris Sell Conccpl invenlory 
Self-l>~scription Questionnaire-I 

Social I'ompetence 
W,ilkcr-McConncll Scalc ill' Social Co~nprtrnce and Sctlcltll Adjustnlcr~t 
'lcxas :;ocial Uchavlor In\'cnlory 

Sell-Esteem 
Coopcrsn~ill~ Self-Esccm Inmtory 
Rosent'erg Self-Esteem Scale 
Sell-Ertccm Qucsiiorinairc. 

Yn~blem St~Iving and Deeision-Making 
Adolescent ('oping Orientation for Prohlenl Expericnccs 
I'rohle~n Solving Inventory 
Adolcsccrll Uccisiorl Making Queslio~u~aire 

Rclati<~nshi~s and Connectedness 
Adolcsccnt Inlerpcrsonal Competence Qucstionrrairc 
Assessnent of lnterpersow~l Kelatio~~s 
111dcx cif  Pccr llelalions 
Netwo1.k ol'llclationships Inventory 

C:t~mrnuuication 
I'arc~~~-Adolcsccnt ('ommi1nicalio11 Scalc 
I:alllily Asscssmcnl 1)evicc 

Resiliency 
('alilbrn~a Iledlrt~y Kids Survey 
Individual l'rotcctivc Faclors Index 
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