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LITERATURE REVIEW OF YOUTH
DEVELOPMENT/ASSET TOOLS

Bv: Belindu Busea

Youlr development programs provide many youth
with positive cxperiences, seitings, and people, as
well as abundant opportunities for them to develop
life skills to build fultilling relationships throughow
adolescence and beyond. Proprams that foster these
skills in youth are an important camponent of an
adolescent’s landscape, and the appropriale use of
assessiment measures is 4 key variable in determining

the success of a program’s goals for the youth it serves.

In this era of aceountability, supporters of the youth

development approach need to establish agreed-

upoen, atd measurable, developmental outcomes for
all young people. Yel it is dilficult to define normal adolescent development, the
positive outcomes that further hat development, and the measures used to assess
il IU s i omany ways, casier for docters 10 define an illness by a series
of symptoms than it 5 for them to describe a healthy person. The range of
“normaley” in the culture is broad, and one must be careful not 1o define “posilive

vouth development” in ways that exclude certamn populations (NCEFY, 1996).

Young peoples development is, in Facl, determined by a number of faclors. These
include individual personality, familial tics and supports, access o cducation and
opporlunities, sociocconnmic stalus, gender, racial or ethnie backprouad,
and physical capacity. These taclors must be considered in developing or choosing

assessmenl tools for measuring youth development outcomes (NCEFY, 19)a).

Many developmental outcomes have been described in the lilerature including:

hondmg; resilience; social competence; cmotional competence; cognitive
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competence; hehavioral competence; moral
competence; seif-determination; spirituality;
self-eflicacy: clear and positive identity,
belief i1 the future; recognition for positive
behavior;  opportunities  for  prosocial
involvencnt; and prosocial norms ((atalano
et. al, 1998). This literature review details
youth development assessment 1ools that
comprise ¢ight areas of youth development:

setf-concept; setf-efficacy; social

competence; sclf-esteem; problem

- "Adolestence is a pivitol period solving and decision making;

for youth to acquire the relationships and connecledness;

altitudes, competenties, values

and social connegtions that will

o hélp__carry them forvard to sic-

tessful aduithood.”

communication, and resiliency,

[t should be noted that for many
af the components of youth
development mentioned below, no
consensus to a universal definition
exists. Therefore somme overlap
exists between categories (such as
self-corcept and self~gsteem) depending on

oues definition of the terms.

Many cf the tools inentioned below can also
he usce in compilation (o assess adelescent
resiliency. Prolective mechanisms associated
with resjlicnee wchude  reduction of risk
impacl: reduction ol negative bhehavior
patierns; the establishment and mautenance
ol sclf-esteem and self-ellicacy; and the
apening up of opportunities (Calalano et al.,
1998). Many ol the tools thal lollow relate

10 these dreas ol resilience.
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I'he initial pool of youth development assessment tools from which the final sel

of fustruments discussed in (his literature review were drawn was determined

[rom (wo primary sources, as summarized helow;

. Ivaluating the National Outcomes: Program Qutcomes for Youth (NOWG,
nd) - A database conlaining a plethora of resources and materials to help coni-
munity-based program developers and evaluators find information and resources
on topics associated with social competencies and risk behaviors among vouth.
The project is supported by the Cooperaiive State Rescarch, Education,
Ixtension Service, U.S. Department ol Agriculture, and the Cooperative

t2xtension Service, University ol Arizona.

2. Compendiim of Assessment and Research Tools (CART, nd) - A datahase
that provides information on instruments that measure attributes associated with
vouth development programs. The project is supported by The Star Center and

the WK Kellogp Poundation’s Learning In Deed Initiative.

In addition to these sources, an on-line search was conducted by means ol the
PsveINIO database and ProQuest Research Library (UMI) with limited success
in lerms of on-line, full text articles ot the resources needed. Theretfore it was
through the review and use of NOWG and CART that the primary pool of youth

development assessment tools was generaled

It wus then decided that a third source, Dissertalion Absiracts/Digital
Dissertations (UMD, would be utilized. 1his databasc was a key ool in acquir-
ing detailed inlormalion about youth development assessinent ols. Doctoral
candidates oflen provide in-depth descriptions of their methodologies in their
rescarch. This provides one with insights 1mo not enly descriptions and samples
ol the (ools they uscd, but also valuable information in terms of the (ool’s devel-

opment, reliability and validity, and use with adalescents

Using the inihal list of youth development assessment ools as keywords in
scarching the disserlation datahase, a [inal compilalion of rwenty-six tools wus

collected, utilizing tnformation from over thirty docteral dissertations.
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I this review of vouth development assessment tools, five measures of self-con-

cepl are wentilicd and examined in detail. These include the Sell-Perception
Profile for Adolescents, the Multidimensional Scil Concept Scale, the Piers-
[larris Children’s Self-=Concept Scale, the Self-Description Questionnaire 1, and

the Teunessee Sell-Concepl Scale.

Self-Perception Profile for Adolescents
By, 1996; Matyanowski, 2000)

The Scli-Perception Profile for Adolescents (SPPA), developed by Harter (1988),
is a 4%-item scll-report instrwnent containing ning subscales, cach containing
five items. Fight subscales are designed 1o measure sclf-perceptions in relation
to specific areas of ones lile. These subscales include: scholastic compeience;
athletic competence; social acceplance: physical appearance; job competence;
close triendship; romantic appeal; and belavioral conduet. One is designed to
measwe perception of sell in peneral: global sell-worth, lems are structured in
a 4-point siruclured-alternative format 1o ollsct socially desirable responding.

The SPPA can be administered either individually or in groups.

In the SPPA, adolescents are presented with a description of two (ypes of
teenagers ard then asked 10 1dentily which one of the two most resembles them.
They then determiing whether the behavior described is really true, or just sorl of

true {or them (See Exhibi 1),

Harer reported internal consisteney reliabilities of scholastic competence {.83),
social aceeptance ((83), athletic competence ((8K), physical appearance (.86),
behavioral conduet (.59}, close friendship (.81} romantic appeal (.81), job com-

petenc (. 71), and global scll-worth (.85). The instrument lacks validily rescarch.

Although it can be used with voung adolescems (ages 13-15), the SPPA is more
ideally fit for adolescents in Grades 9 through 12, However it may not be appro-
priate Jor adolescents with learning disabilities or mental impairments. Although
the SPPA lacks a national nomm sample and limited external validation research,
it is grounded in a selid iheorctical base and may quickly prove (0 be an impor-

tant and well-established seli-concept measure Tor adolescents,
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Sample ltems from the Self-Perception Profile for Adolescents

Muitidimensional Self Concept Scale
{Byrne, 1966; Croshy, 2007)

The Multidimensional Sclf Concept Scale (MSCS), developed by Bracken
(1992), is a behaviorally-based 150-item self-report instrument measuring self-
pereeption in six subscales, cach containing twenty-five ilems. These include:
social competence related (0 interactions with others (social subscale); suc-
cess/failure in altainment of goals {compelence subseale); recognition of afTec-
tive behaviors (affect subscale); academic achievement and competence i other
school-relaled activities (academic subscale); competence related to intcraction
with Jamily members (lamily subscale); and physical aitractiveness and prowess
{phy=ical subscale). The MSCS can be administered cither individually or in

eroups and can be completed in 20 10 30 minutes.

[ the sell-report children are asked Lo respond 10 a simple declarative statement
by circling one ot the four alternatives that they believe best deseribes them. [he
four alternalives are abseluie (success or failure), comparative (in comparison
witll athers’ performance), ipsative (perfornmance i one arca in relation o gen-

eral perlormance}, and ideal (expected level ol performance (See Fxhibit 2).

Bracken reported high internal reliability estimaies, rangiong trom 87 on the
Competence subscale to 98 on the Total scale. Test-retest reliability estimates
have ranged from .73 for the Allect subscale o 90 for the Total scale over a 4-
week period. Concwrrent validity results have shown full-scale corretations
between the MSCS and the Coopersmith Scell-listeemn Inventory, the Piers-Tlarris
Children’s Sel[-C'oncepl Scale, and the Sell Description Questionnaire 11 ranging
from .69 to 83,

The MSCS can be used with children in Grades 5 though 12 (ages 9-19). Because
()i' the wide age range, tlems have heen carcfully constructed (o casure that cach
is appropriate for use with younger children. As such, no item clicits a response
thal refates to dating, Tn addition, ilems arc inientionally worded as concisely,
simply, and briefly as possible o protect agamst any possibility of bias due to

¢thnicity. gender, or geographical localion,
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The MSCS has solid psychometric credentials in addition to a carcfully con-
structed set ol subscales. A wetl-established theoreticul framework is solidly
linked to the subscales. The MSCS represents an important ool that is worthy of
comsideration when the measure of preadolescent and adolescent self-concepts is

ol interest.

- Sample Iterns from the Multidimensionat Self Concept Scale

Piers-Harris Children’s Self-Concept Scale
{Byrne, 1996; Hawkins, 1998; Swieitzer, 1958; Healy, 2000)

I'ne Piers-Harris Children’s Sell-=Concept Scale {(PHCSCS), developed by Piers
(19841, is an O-item seff-report instrument designed as a unidimensional mea-
sure ol children’s sell perceplions in relation Lo six areas of daily functioning:
behav or; intellectual and school stalus; physical appearance; anxicty; populari-
ly; and happiness /satisfaction. The PIICSCS can be administered cither individ-

ually or in small groups and can be compieted in 15 (0 20 minutes,

Caonstruction and use of the scale is based on the belief that individuals possess
a relatively stable and consistent view of themscelves that develops and stabilizes
during childhood. The PHCSCS can be used to measurc children’s sett-concept
within three contexts, irst, 1t can be used as a screenng instrument i high-risk
seltings, with other methods ol assessment. Second, it can be used in a variely of
clinical and counseling settings in which it may be deemed important (o integrate
scores from this instrument with clinical observalions and other test data to
oblain an overall picture of 4 particular child. Finally, it is the mos( frequently
cited test for preadolescents, and as such, its use as a research instrument in pro-

viding quanlitative self-reported scores of self-concept is well established.

In the PLICSCS, children are asked dichotomously scaled (yesmo) questions (Sce
Exhibit 33, To reduce the tendency toward acquicscence and negative response
biascs, positively and negatively worded items have been balanced thronghout

the scale.

The P-ICSCS was normed on a population (1,183) of youth (Crades 4 lhrough
12} in Penosylvania. It was designed [or youlh between (he ages ol § and 18,
Piers 1eported high internal reliability cstimates, ranging (rom 88 lo 93, The

reliability was examined across normal, special education, and culturally diverse
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populations, as well as across grade, age, and sex variations. lest-retest reliabil-
ity estimates have ranged from .42 Lo 96 representing 8 month 1o 4-week inter-

vals. Concwrrent validily results ranged from .32 1o 85,

The PHCSCS has been widely used and highly recommended historically.
However, since it was originally developed in the late 1960°s, (he instrument is
due for both 4 reassessment and retesting of its current structure. As sucl, the
PHCSCS is most appropriately used as a measure of general self-concept, and
the chuster scales should be used only as a guide in identifying areas pf particu-

lar concern for purposes ol intervention program planning,

Sample Items from the Piers-Harris Children’s Self-Concept Scale

Self-Description Questionnaire li
{Byne, 1996)

The Self-Description Questionnaire [1(SDQ-11), developed by Margh (1992), ts
a 102-item self-repont instrument designed 1o measure mualtiple dimensions of
sell-concepl I eleven subscales measoring nonacademic areas, academic areas,
and global perception ol self. Nenacademic areas inglude: physical ability; phys-
ical appearance; peer relations-same sex; peer relations-opposite sex; parent rela-
tiong; emotional stability; and honesty/trustworthiness. Academic areas include:
reading; mathematics; and general-school. Some subscales are made up of 8
items, and other subscales are made up ol 1O items, The SDQ-TI can be admin-

istered either individually or in small groups and can be completed in 20 minutes.

In the SDOQ-T1, a 6-point Likerttype scale is used. Children are asked to idenu-
fy which one of the six alternative responses listed at (he top of cach page best
deseribes them by placing a check mark in the appropriate hox accompanying
each item { Sce Ixhibit 4). To reduce the tendency loward acquicscence response

biases, hall ol the ilems in cach subscale are worded negatively.

The SDO-11 was norined on a population (3,494) of youth (Grades 7 through 12)
in metrepolitan Sydney, Australia. Marsh reported internal consistency reliabili-
ty cocfficients ranging from .83 (cmational stabiity) (o .91 (physical appear-
ance). lest-retest reliability cstimates have ranged from .73 (honesty/
trustworthiness) to .88 (mathematics) ever a peried of 7 wecks. Construct valid-

ity was alse found to be exceptionally strong on the SDQ-1I

The SDQ-1 is considered 1o be the most validated sell-concept measure avail-
able for use with adolescent children, Is has undergoing, extensive testing 10

establish its psychomneiric soundness 48 @ measure of sell-concept.
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- Sample ltems from the Self-Deseription Questionnaire |l

Tennessee Self-Concept Scale
(Byrne, 7396)

The Tennessee Sell=Concept Scale (TSCS), developed by Roid and Fius
(198871994}, 15 a 100-item sell-report instrument. Ten iems measure self-criti-
cist. a factor that serves the purpose of a lie scale. The remaining 90 items mea-
sure pereeplions ol the self [rom both an internal [rame of reference and an exter-
nal frame ol reference. The instrument contains five external scales (physical,
moral-ethica!, personal, family, and social self-concepts); three intemnal scales
{identitv, behaviar, and self satisfaction); a sell-criticism score; lour variabuity
scorcs; and a time score. The TSCS can be administered either individually or in

small groups and can be completed in 10 (0 20 minutes.

In the 'ISCS, a S-point ikert-type scale is used. Children are usked to choose
onc ol five allernative responses listed at the top ol cach page that most closely
matches their reasoning about a seif-descriptive statement (Sec Lixhibit 5). To
reduce .he lendency toward acqui¢scence response biases, half of the tems in
cach subscale are worded negatively The TSCS is appropriate for use with chil-
dren who are 13 years of age or older and who are capable ol reading at approx-
imalcly a Grade 4 level or higher. The instrument is applicable (o the [ull range
ol psychological adjustment, from healthy, well-adjusted individuals 1o those

identificd as psychotic.

Raid and Fius reported internal consistency reliability findings ranging from .70
to .87, "eat-retest reliability estinates showed an average absolute difference of
146 over a period ranging from 2 hours 1o 10 weeks. Validity was also found to

be streng on e TSCS,
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The TSCS has received many nepative reviews over the years because of its lack
of specilic psychometric information. Recent revisions in the TSCS have
addressed many of these issues, Regardless of crilicism however, it continues to
be once ol the most popularly used persenality instruments and is, by far, the most

widely used scif-concep( measure.

Sample Ytems from the Tennessee Self-Concept Scale

Comparisons

The instruments mentioned above reflect some of lic highest regarded and most
olten used 1wols Lo assess sell~concept in youth, The number of items on thesce
sell-report instruments ranges {rom 45 (SPPA) to 150 (MSCS). A Likert-type
response format is most ofien used, except for the PHCSCS, which uses a
dichotomous scale. Subscales in thesces instruments cover similar areas related (o
academic competence. physical appearance, sell-salisfaction, and peer relations.
Iitlerences betweenl the tools include a measurement of global sell-worth in the
SPPA, measores related to family refations in the MSCS, SDQ-IL and TSCS, and
speci e academic suhscabes (i.e., reading and mathemnatics) in the SDQ-11. ATl of
the measures reported strong Interiial consistency reliabilities. Validity results
were strong for all of the measures exoept the SPPA, which facked validity

research.

The largest distinction hetween the measures is the populations 1o which (hey
serve. The SPPA, for instance, is 4 good it for youth in Grades 9-12, but not for
those youth with leamiuy disabililics or mental impairments.  The PIICSCS,
ahhough designed for youlh between the ages ol 8 and 18, is the most frequent-
ly cited test for preadolescents. The SDO-T is targeted For youth in Grades 7
threugh 12 and (be TSCS is appropriale for youth 13 years or older. Only the
MSCS is used with both preadolescents and adolescents. It is targeted (or chil-
dren in Grades 5 through 12 (apges 9-197 and is structured to protect against bias

due to ethnicity, gender, or geographical Jocation.
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Perceived sell-eilicacy is defined as peoples beliefs about their capabilities (o

produce designated levels of performance that exercise influence aver events that
alfect their lives (Bandura, [994). Sell-ctlicacy beliels delermine how people
fcel, think, motivate themseives and behave. A strong sense of efficacy enhances
human accomplishment and personal well being in many ways. People with high
assurarce in their capabilitics approach difficult tasks as challenges to be mas-
tered rather than as threats to be avoided. They set themselves challenging goals
and maintain strong commitment to them. They heighten and sustain their efforts
in the face ol fatlure. Inaddition, they quickly recover their sense of efficacy afler

failures. or sethacks { Bandura, 1994).

In this review ol youlh developmenl assessment tools, three measures of self-cfli-
cacy arc identified and examined in detail. These include the Perceived Sedi-
Tifficacy Scale, the Self-L:{ficacy Scale, and the Adoelescent Social Seli-Efficacy

Scale.

Perceived Self-Efficacy Scale
(Watters, 2000)

The Pereeived Sell-Elficacy Scale (PSE), developed by Cowen, Work,
Hightower, Wyman, Parker, & Lotyczewski (1991), is a 20-item seif-report
instrument intended to measure generalized self-efficacy or the confidence with

which one can deal effectively with everyday problems and challenpes.

In the "SE. a S-point Likert-type scale is wsed. Children are asked to rate how
sure he or she is that things will work out well, using a 3-point or 5-point scale
(Sce Exhibit 65, The PSE scales™ 3-poinl syslem is appropriate Tor younger sub-
jects and a S-poinl systeim can be used for older students. Tligh scores on either

version reflect a stronger sense ot etticacy.

Cowen et al. (1991) reported internal consistency reliability findings for youth in
Grades 3 through [2 fromn .05 to [78; the full scale alpha was .86, PSIE scores
related positively to child adjustment, achicvement, locus of control, social prob-
lem solving, and realistic control and negalively 10 anxiety. There was also some

cvidence of convergent and divergent validity.

The PSI is consistent with its theoretical underpinnings. Its quick and easy
administration is a plus. However {uwrther psychometric testing is needed to ver-

iy it as an cffective assessment toul of sell~cllicacy.
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Sample Items from the Perceived Self-tfficacy Scale

Self-Efficacy Scale
{Hargreaves, 1997 Healy, 2000)

The Sell-Ffficacy Scale (SES), developed by Sherer, Maddux, Mercandanie,
Prentice-Dunn, Jacobs, & Rogers (1982), is a 30-item self-reporl instrument
ineasuring general seli-etlicacy expectations in relation (o educational, vocation-
al, and social areas. The SES contains 23 items with (wo subscales and 7 filler
ilems, These subscales include peneral self-efficacy (17 ttems) and social self-

efficacy {6 ilems).

In the SES, a S-point Likert-type scale format s used. Test items focus on one’s
willingness 1o initiate behavior, willingness to expend cffort (o complete a task,

and persistence when conlronted with adversity (See Exhibit 7)

l'he SES was normed on 376 college students enrolled in an introductory psy-
chology course. Intemal consistency rcliability findings for the (encral Sell-
Efficacy and Social Self-Elficacy subscales were .86 and .71, Construct validity
with other instruments (including the Rosgenberg Setl-listeem Scale) revealed
correlations that were not of sufficient magnitude to mdicate that any of the com-
rarative scales measured the same underlying characteristics as the General and

Social Self-Ffticacy subscales,

Overall, the SES has not been verified as a general self-clficacy scale. Further
psychometric research is needed as a verification of its micrils as an assessment
ool olself-efficacy. Despite the fact that the SES was tested on college freshinan,
it has been madified {to simplify i1s Janguage) lor use as a measurement of the

self-efficacy ol adolescents.

Sample ltems from the Selé-Efficacy Scale
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Adolescent Social Self-Efficacy Scale
(Saks, 1949)

The Adolescent Social Self-Lfficacy Scale (S-EFF), developed by Connolly
{1989), 13 a 25-ilem self-reporl instrument intended to assess adolescents’ per-
ceptions of elficacy in a varlety of peer situations. llems cover potentially prob-
lematic arcas such as social assertiveness, performanee in public situations, par-
ticipation in sociul groups, aspects of friendship and intimacy, and giving or

receiving help.

In the §-LEE, a 7-point Liken-type scale format is used. Adolescents are asked 1o

rale cach item ranging from “impossible to do,” to “extremcly casy to do”

Internal consistency reliability findings were determined by calculating
Cronbach’s alpha coefticient. Values of .90, .52, and 95 were obtained for three
normative samples: 87 high schools students, 76 high schools students, and 79
adolescents who were residents of a4 hospital-based psychiatric treatment facili-
ty. Lest-retest reliability at 2 weeks was 84, Strong construct validity was also

found by carrelations between the S-LFEF and the Perccived Competence Scalce.

Comparisons

The three 1o0ls reviewed above are similar in many ways. All measure similar
constructs ol self-efficacy in youth. While the Perceived Self-Fificacy Scale
(I'S1i) and Self-lifficacy Scale (SES) focus on generalized self-efficacy and how
ene deals with problems and challenges, the Adolescent Social Self-Efficacy
Scale (3-EF1) locuses on sell-etlicacy withiiz the context ol peer situations -
very applicable for this age group. The number ol items on cach measurement is
similar, ranging Itom 20 items on the PSE (o 30 itemns on the SES.

Differences between the tools include the fact that the PSE utilities a 3-point or
a S-puint response scale, depending on the age of the subjects, whereds the SES
and S-LIL use S-pownt and 7-point scales. [n addition, whereas the PSE and S-
F1¥ were normed on adolescent populations, the SES was normed using college
students in an introductory psychology course. Allough it has been modified for
an adolescent audience, researchers have warned of the dangers of norming an
nstrument on one pepulation and then vsing it on another population of either

differert age, ethnicity, or culture (Byrne. 1990).
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Socially competent adolescents have a sense of belonging, arc valued, and are

given opportunilics to contribute o socicly which to a large extent is made pos-
sible witlnn the various social environments where adoelescents live such as fam-
ily, schood, and community. For example, family variables such as parenting style
and family communicalion patlerns are found to strongly infiuence adolescent
socidl competence. Strong social support, through supportive relationships and a
supportive sociocultural and physical environment facilitate the development of
social competence; inhibitors of soeial competence include enltural and social
batriers bascd upon factors such as racc/ethnicity, gender, and socioeconomic
status (NOWG, nd. )y

In this review ol youth development assessment tools, three measures of social
competeney are ideutilied and examined m detwail. These inciude the Walker-
McConnell Scale of Social Competence and School Adjustment. the Social

Skills Rating System, and the Texas Social Behavior [aventory.

Walker-McConnell Scale of Social Competence and
School Adjustment

(Kilgus, 2000)

The Walker-McCennell Scale of Social Competence and School Adjusiment
(SSCSA), developed by Walker and MceConnell (1988), (s a 53-item instrutnent
that describes social behavioral compelencies related 1o teacher-, peer-, and self-
related school adjustment and social competence. Four subscales: self-control
(13 items), peer refations (16 items), schoal adjustment (15 items), and empathy
(G items) are combined for a total score. The SSCSA requires no more than 10

minutes 10 complete.

In the SSCSA, a 5-poinl Likert-type scale lormal is used. Typically used by
teachers, the rater responds (o questions abowt the social competence of the ado-
lescent (Sce Txhibil 8). 1118 sugpested that the adult completing the scale obscrve

the adulescent for at lTeast 6 to 8 weeks,

The SSCSA was standardized on groups of approximately 2,000 students.
Internal consistency reliability tindings were determined by caleulating
Cronbaclt'’s alpha ¢oclficient, Values ranged from 95 10 .97, Test-retest reliabili-
v aver a 3-week period ranged [rom .88 Lo 92, Inter-rater rehiabilily between
teachers and classroom aides was 53, llem, concurrent, and diseriminate validi-

ty was also adequale.
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The SSCSA has been used on a variety of different target populations including
students with lcarning disabilities in self-contained and resource rooms, adoles-
cenis in residenual settings, students who are severely emotionally disturbed,
youth who are on parole or probation, as well as students without disubilities and

nen-identified students,

* - Sample Iterms fram the Walker-McConnell Scale of Social Competence and School Adjustment

Social Skills Rating System
(Atkins-Burnett, 2001; lillenstein, 2001}

The Soctal Skills Rating System (SSRS), developed by Clark, Gresham, &
Lltiott (1985), is a SO-item self-report instrument which focuses on behaviors
which offect parent-child relations, teacher-student relations, and peer accep-
tance. Three suhscales are used including social skills (cooperation, asscriion,
self con roly; problem behaviors (extemalizing problems, internalizuig problems,
hyperactivity); and acadenue competence (academic functivns, performance in
specific academic areas, sticlent motivation level, general cogmtive functions,
parenlal support}. The complete SSRS includes questionnaires {or teachers, par-
cnts, and students and is available in a preschool, grades K-6, and secondary ver-

SLOM.

The SSRS uses multiple ralers who are familiar with the youths social context in
order 1o agsess the cullural and ccological validity ol 115 items. In the SSRS, a 3-
point Jikeri-type scule is used. Test items focus ou ones willingness 1o initiate
hehavios, willingness 1o experd effort 1o complele a task, and persistenice when

conlron.ed with adversity.

Lhe SSRS was norrned on 4,000 children. Tnternal consistency reliability finding
rauged Jrom .73 and (93, Test-retest reliability al 4 weeks was in the .80 range.
Criterio 1-related and construet validity were eslablished by finding significant

correlations between the SSRS and other rating scales.

The strength of tlie SSRS is its inlegrative approach with fonus for (eachers, par-
ents, and adolescents. The social skills scetion of the mamal is comprebensive,
yel the neademic competence and problem behaviors sections are briel. The psy-
chometrie propertics of the seli-report forms do nol appear as strong as the par-
ent and teacher forms. The SSRS hus consistently been identified as the most

psychometrically sound instrument of assessiug social skills.
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Texas Social Behavior Inventory
(Willey, 2000)

The Texas Social Behavior lnventory (TSBI). developed by Helmreich and Stapp
(19743, 1s a 20-1tewn sell-report instrument focusing on individuals perceived

social situation, self-worth, and social competency 1o interactions with others.

1n the TI3SI, a 5-point Likert-type scale is used. Test items consist of declarato-
ry stalements with respousc options of “not at all characteristic of me,” o “very
much characeeristic of me” All response items are given scores ranging from |
to 3, with 1 associated with low sell-estecm and sceial competence and 5 asso-
ciated with high self-estcem and social cnmpelence. The response scored 5, “not
at all characteristic of me™ or “very much characteristic of me,” varies because
statements may describe behaviors associated with either high or low sell-esteem
and soial compelence {See Lixhibit 9),

The 1S3 was normed on 1,000 smdents and factor analysis determined iis valid-
ity. Test-retest reliability was 94 for males and 93 tor [emales. Overall, the TSBI

is a highly reliable and valid measure of perceived social compelency.

Sample Iterms from the Texas Social Behavior Inventory

Comparisons

All three instruments are highly regarded measures of social competence in ado-
lescents, Although the Texag Social Behavior Inventory contains less than hall
the questions (20 compared Lo the Walker-McConnell Scale of Social
Competence aud School Adjustment (533) and Social Skills Rating System (507,

all nevertheless reporied high internal consistencey reliability and testretest reli-
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abihty in tests with youth. Validity findings were also adequate for all three

INSrUmems.

The SSCSA has been recommended as enc of the best instruments for teacher
assessment of social competence of adolescents with mild disabilities in school.
This mizht be due to the fact that its structnre is 3 teacher-responsc survey, rather
than a s21f-report survey on behalf of the student. The SSRS also contains ques-

tionnairzs for parents and teachers, as well ag self-report surveys for youth.
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Sclf-esteent is the exient (o which vne prizes, values, approves, or likes oncself,

1t is widely assumed Lhal levels of self-esleem are consislenl over time within
individuals, Self-esteem is defined as much in terms of its measurement and cor-
relates as it is i ferms of a well-developed theory. Sclf-esteem has been related
1 other variables such as happiness and shyness; cognitive correlates such as
scll-serving altributional bias; behavioral correlaes such as task cffort and per-
sistence; and clinical correlates such as depression and coping ability (Reesce,

1997).

Self-csteemn is recognized as a basic personality characleristic of pogitive and
productive behavior. Young people who have a positive sell-esteem are apt 1o be
better students, have healthier friendships, and progress 1o adulthood with a

gredter abilily to overcome ohstacles.

In this review of youth development assessment 10ols, three measures of self-
eslecm are identilied and examined in detail. These include the Coopersmith
Sell-FEsteem Inventory, the Rosenberg Sell-Fsteem Scale, and the Sell-listcem

Questiomaire.

Coopersmith Self-Esteem Inventory
(Robertson, 19G7: Reess, 1997 Mathew, 2000)

The Coopersmith Self-Fsteem loventory (CSED, developed by Coopersmith
(1967), is a 38-item sclf-report instrument to which each subject responds “like
me” or “unlike me™ (See Fxhibit [0). it was Jdesigned to measure in any individ-
val those evaluative attitndes towards 1he sell that one holds in five subscales:
general ((wenly-six flems), social (eight flems), academic (cight ilems), family
{eight ftems), and a lie scale (eight ilems). A high score on the lie scale snggests
that the suhject responded defensively to the inventory or understood the mten-
tion ol the inventory by attempting to respond positively Lo all items. The ST

can be administered either individually or in small groups.

The major basis for the construction ol the imstrument was the helief that sell~
esteem is signilfivantly associated with effective [unctioning and personal satis-
laction. The scale is based upon Coopersmith’s delinition of sell-esteem as an
altitude of approval or disapproval that an individual makes regarding himsell

and the extent fo which the individual believes be is capable and worthy.
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There are three forms ol the CSEIL: Scheol Form, School Shert Form, and Adult
Form. The School Form is vsed with children between the ages of eight to fif-
teen. 1t consists of filty-eight items containing [our subscales that are used 1o
derive the total CSEI score. The School Shert Fonn is used wilh the same age
wroup as the School rom. Tt comains twenty-{ive items, does not have a lic scale
and does not provide subscale scores. The School Short Form was developed as
ail alternative to the fifty-eight-tlem School Form where lime constraints can
make it difficult 10 administer, The Adult Form contains twenty-five ilems and is

used wih individuals who are sixteen or older.

High mrernal reliability cstimates, ranging from &1 to 86 have been [ound for
the CSEI with 600 children in Grades 5 through 12. Test-retest reliability esti-
mtates (1748 schoul aged children) after a 5-week interval was .88. The test-retest
reliabilizy after a three-year interval of a subset (36 children) of the initial popu-
lation was .70, The CSEI was found to be a reliable measure ol global sell-
esteem Jor al-risk adolescent black males, where moderate to strong internal con-
sistency measures were observed for three of the four CSEI subscales. Also,
cross-cultural studies on the reliability of the CSET conelude that the instrument
15 a rel able measure for evalualing sell~esteem.  Construcet, coneurrend, and

validity results confirm the validity of CSLET subscales.

The CSI:1 has been well researched, documented, and widely used. [t can be used
Lo estimate an individuals’ baseline of sell-csweem before initiating a sell~csteem

enhancement program.

rsmith Self-Esteem Inventory

Rosenberg Self-Esteem Scale
(Byrne, 1906; Sands, 1999 Gallman, 2007)

The Rosenberg Sell-isieem Scale (RSES), developed by Rosenberg (19625, is a
I0-item sell-report unidimensional scale designed 10 measure only perceptions
(af global self-esteem. I measurcs the extent to which a person is gencrally satis-
[ied with his or her life, considers hersell or himsell worthy, holds 4 posilive atli-

tude toward him or herself, or allernatively leels dissatisfied.
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I'tic RSES is intended for use with children in Grades 7 to 12 {ages 12-19 years),
(n designing the scale, Rosenberg took o consideration the important practical
constraints ol case ¢f adminisiration, economy ol time, the ability Lo rank indi-
viduals along @ single conlinoum ol global scll-esteem, amnd face validity. The
RSIS can be adniinistered either individually or in groups. Completion timc is

1o longer than five minutes.

Participanls use a 4-point Likert-type scale ranging from “strongly agree” Lo
“stronply disagrec” (See Fxhibit 11). To reduce the tendency toward acguies-
cence and negative response biases, positively and negatively worded items have
been balanced thraughout the scale. Scores for the scale are obtained by adding
(he participanls’ responses fo (be items, with higher scores indicating higher fev-

¢ls of self-eslcem.

The RSES was normed on 5,024 high school juniors and seniors from 10 ran-
domly selected schools in New York Stale. ligh internal reliabilily estimalces,
ranging from .77 to .88, were noted. Test-retest reliability correlations were in the
range of .82 to .88, Construct validity was .59 with the Coopersmith Sell-[isteem

lvemory,

Subscquent research involved thousands of college students, junior and semor

igh school students, and adudts from a range of professions and occupations.

The R8I scales” greaiest strength is the amount of research conducted over the
vears in supporl ol it The theoretical underpinnings of the RSES [ consistent
with Roseabery’s conceplualization of a bicrarchically ordered, albeit separate,

sclf-esteem construcl.

Sample ltems from the Rosenbery Self-Esteem Scale

: l}ﬁlie-a“poﬁi{iifs;atftilu_de toward-mys

Self-Esteem Questionnaire
(Kalanek, 1996)

The Sell~Fsteem Questionnaire (SEQ), developed by DuBais (1996), is a mult-
dimensional measure developed Lo assess the self-estecem of middle sehool and
qunior high school age adolescents. The questionnaires’ 42 dems reflect the

developmental-ceological perspective of self-esteem. Specilically, the instrument
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is designed to reveal evaluations of the self relating to cach of the major ecolog-
ical contexts of early adolescent development (ie., family, school and peer
group) and two olher salient domains of experience for this zge group {(i.e,
sports/athletics and body-image). An additional set of items assess overall feel-

ings of self~worth {i.e., plobal seif-esteem),

Adolescents use a four-point scale to indicate how satisfied or dissatisfied one is
with the aspect of his or herself that is described ( See Exhibit 12). The safeguard
apainst possible bias associated with response style, the measure imcludes a sub-
sct of items that describe negalive, rather than posilive, evaluations of the self.

The SEQ can be completed in 45 minutes,

The SEQ was nornied on students in Grades 5 through 9. Interual reliability esti-

mates, ranging from 81 te 91, were noted.

L gy with mysel 5 2 peson.

Comparisons

The Coopersmith Sclf-Esteem [nventory aud the Rosenberg Self-Esteern Scale
have both been well rescarched, documented, and used over the years. The Sell-
Fsteenm Questionnaire, having recently been developed (1996) is in need of fur-
ther psychometric testing to confirm its validity as a measure of self-esteem in

adoleseents.

The RSL is a unidunensional scule and only reports scores of global self-esteem.
The SEQ contains a subscale of global sell-esteem, but in addition (o this, the
SEQ measures sell-esteem in speeilic areas such as family, school, peer group,
sports, and body-image. The CSLI, in similar fashion to the SEQ, contains sub-
scales in social, weademie, family. and gencral constructs of sell~csteem, as well
as a lie score 1o account for subjects who respond defensively to the invenlory or

understand the intention of the inventory by responding positively (o all items.

While the R81 and SEQ are comprised ol one measure only, the CSEl contains
three forms (School Torm, School Short Form, and Adult Fonn) which can be

used with ¢hildren of different ages or when time is a limiting variable,
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It has long been recognized that adolescence is a time ol personal change and

transition. Part of this change invelves the development of problem solving
and decision-making skills within social contexts. Interpersonal problem solving
has long been considered an important skill for adolescents to develop, In
addilion, cholces made at this time have the power to influence many aspcets of
an adolescents’ future, Therefore, il is essential that adolescents be aware ol the
polential jmpact ol their decisions and lcarn cflective devision-making skills.
Adolescence is a time when important decisions are made based on littke lile

expericnce and which have lifelong consequences (NOWG, n.d.)

1n this review of youth developrment asscssinent tools, three measures of problem
solviitg and decision-making are 1dentificd and examined in detail. These include
the Adolescent Coping Orieniation for Problem Hxperiences, the Problem

Solving Inventory, and the Adolescent Decision Making Questionnaire.

Adolescent Coping Orientation for Problem
Experiences

(Sands, 1999; Gellman, 2007)

The Adolescent Coping Orientation for Problem Experiences (A-COPE),
developed by Patterson and Hamilton (1991, is a 54-item gueslionnaire designed
lo (necasure s¢llFreported coping behaviors iu adoiescents. The instrument
measures coping patterns along 12 subscales (i.c., developing self-reliance and
optimisny; developing social support; solving family problems; seeking spiritual

support; mvesting in lose [Fiends; engaging in demanding activity).

An important characterislic of the A-COPE inventory is that the instrument is
based on theory that inteprates individual coping theory and [amily stress theory,
The A-COPL was designed {rom the perspective that healiby coping skills for
adolescents consist of successiully balancing the demands of the self, the family
and the conunonily. Ceping is viewed as synonymous with effective problem
solving, and this is achicved by maintaining a balance between utilizing both the

imner and external resources 10 come o lenns with difficolties.

Using a 5-point scale, youth are instructed 10 record how ofien they use cach
hehavior by answering the guestion, “When you face difficultics or [eel tense,
how often do you...”" (Sce Txbibit 131 The A-COPRL is scored by summing

flem scores [or a total score; several items are reverse scored.
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The eriginal sample from which Patterson and McCubbin normed the A-COPL
lacked diversity in racial, cultural, and economic populations. Their pilot samples
were cach Itom (he Midwest and were composed almost exclusively of
Caucasian adolescents from middle to upper socioecenomic families. Since then,
howevey, the instrument has been used with more diverse groups of adolescents
and the tnstrument does appear to have validity with diverse populations. For the
A-CQPE, internal reliability estimates using Cronbach’s alpha ranged from .50
to .76, Test-retest correlations were (83, Construct validity results ranged trom
5010 76,

The A-COPE can be used with children between the ages ol 13 and 8. [t was
designed at a reading level appropriate for young adolescents, and with iiems that

realistically tap the range of behaviors used by todays adolescents.

- Samples items from the Adolescent Coping Orientation for Prablem Experiences

Never - Hardiy evef
Tyt se'e":iﬁe oo things in a df

Tyt belpoter peogle sl thei probe

Problem Solving Inventory
{Roberlson, 1947)

The Preblem Solving Inventory (PST), developed by 1leppner (19983, is a 35-
item seli-reporl measure designed to assess ant individuals® pereeptions of his or
her capebilitics with regards 1o problem-solving behaviors and attitudes. The PSI
uses a o-point Likeri-type seale (See Eahibit 14) Three subscales meluding
problem-selving confidence (self assurance while engaging in problem-solviag
activities), approach-avoidance style (a general tendency to either approach or
avoid prablem-solving aclivities), and personal conlrol (determines the exient of
control noe leels they have over emotions atd behavior while solving problenis)
are used. The PSIcan be adminsiered either individually or in small groups and

can be completed in 10 to 15 minules.

FPor the PS1, internal reliability estimates using Cronbach’s alpha was .90 for Lolal
medsure. Test-retest correlation lor a two-week period was 83, showing good
stability Extensive testing of the PSI revealed good validity in scveral areas.
Concurrent validity was established by significant correlations between the 1°S1
and scores on a self-ruting scale of cnes problem solving skills. Construet valid-
ity was demonstrated in a nuniber of studies through high pesitive correlations to |

related theoretical consiructs.
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The P8I measurcs a persons self-assessed level of efficacy as a problem solver.
Although the PSI has been used primarily on adults and the manual lails o spec-
ify the reading level required for its maximul use, the inventory has a strong track
record in rescarch with clinical usapge needing further testing 10 determine its

appropriateness and uselulness,

Sample ftems from the Problem Solving Inventory

15

Adolescent Decision Making Questionnaire
{cKay, 1993)

The Adolescent Decision Making Questionnaire (ADM(Q), develeped by Mann,
liarmoni, & Power (1988), is a 30-item sell-report questicnnaire measuring sell-
confidence in decision-making and four decision making (coping} styles along
five subscales including sell-confidence, vigilance, panic, evasiveness, and com-

placency.

Using a 4-poiit Likert-type scale, youth are instrucled to check one of four
responses to each item of the scale. Optiong range from “not at all true lor me”

to “almost always true” (Sec Lahibit 15),

The ADMQ was normed with 536 adolescents ot a South Augtralian High
Scheol. For the ADMQ, internal reliability estimates using Cronbach’s alpha
ranged Irom 70 to .73, The scale was also [ound (o have good test-retest relia-

hility and high validity.

The ADMQ is widely mentioned and utilized in the iterature on adolescent deci-

sion-rnaking, 1t was designed by leading schaolars in the ficld of decision-making.
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Sample !tems from the Adelescent Decision Making Questionnaire

Comparisons

All three mslruments reported are effective means to measure problem-gsolving
and decision-making skills. Although the Problem Solving Invenlory has been
used primarily on adults, it has been modified for use with adolescents although

the manual does not specify the reading level required for its maximal use.

One positive feature of the Adolescent Coping Orientation for Problem
Expericaces compared 1o the other instruments is thal it acknowledges the con-
nection and impertance of family in the development of eltective problem-solv-
ing strategies, 1t should also be noted that although the A-COPE was normed on
an adolescent population lacking in racial, cullural, or cconomic diversity,

rescarch has been reported of its use and validity with these diverse populations.

Tnlernal reliability estimates were high for the PSI (.90) compared te the A-
COPE (50 1o .76) and ADMQ (.70 to .73). llowever, caution should be taken
wilh these comparisons since the data sets were individuals of different ages

{adults lor the PSI, adelescents for the A-COPE and ADMO),
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Relationships are an important part o adolescents personal and social lives,

Relationships lundamentally influence not only ones own perecpiion of scll, bul
also ones perceptions of value 1o sociely. Adolescent relationships include par-
ents, step-parcilts, siblings, peers, adult relatives, and other significant adulis
(i.c., teachers, mentors, religious figures). Relationships at this age are olten
complex and convoeluted, since adolescents differ somewhat in their needs with

respect Lo relatonships compared Lo adults and younger children (NOWG, n.d.).

In this review of youth development assessment tools, five measures ol relation-
ships and connectedness are identified and examined in detail. These tuclude the
Adolescent [oterpersonal Compelence Questionuaire, The Social Counectediness
amdl The Social Assurance Scale. Assessnent of Interpersonal Relations, Index of

Peer Relations, and Network of Relationships Inventory.

Adolescent Interpersonal Competence
Questionnaire

(Worthen, 1999)

The Adolescent Inierpersonal Competence Questionnaire (AICQ)), developed by
Bubirmester, Farman, Wittenbere, & Reis (1988), is 4 40-item instrument
designed to measure the utility of distinguishing among different domains of
interpersonal compelence. The instrument does so along five subscales includ-
ing: relationship initiation; self-disclosure; negative assertion; oflering emotion-
al support; and conflict management. Lach scale consists of eight items set up in
a way that allows adolescents 1o respond Lo questuons regarding common inter-

personal situations.

Using a S-poin! Likerl-type scale ranging from “poor at this” to “extremely good
at this,” participants respond 1o a scries of questions locused ou iulerpersonal
competence (See Hxhibit 10). Scale scores are determined by averaging the
responses for cach of the five scales. Tigher scores indicate kigher functioning
in cach area, Bulirmester sugpests combining supporl competenee and disclosure
subscales of the ALCQ (o create a score for comnumal compelence and ¢combin-

ing assertiveness and inttiation inle agentic competence.
Lar the AICQ, internal reliability cocfiicicnts ranged [fom .77 to .87, Four-week
test-relest reliability estimates ranged from .69 to 89 lor the five scales The

validity of the independence or the (ive scales was tested by faclor analysis.
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There is also « shortened version of the AICQ, the Adolescent Imterpersonal
Competence Questionnaire—Revised (AICQ-R) that omits one item of each
of the fve subscales of the AICQ and was developed with carly Lo middle
adolescents. The AICQ-R has proven to be a reliable and valid assessment
ot adolescents’” interpersonal compeience. Buhrmester suggests combining
support, disclosure, and conlhict management of the AICQ-R to form communal

compelence.

Samgple Items from the Adolescent interpersonat Competence Questionnaire

Assurance Scale
{Lee, 19G>)

The Social Conneetedness and The Social Assurance Scale (SCSA), developed
by Lee (1993), is a 1G-item scll-report survey designed to measure two dimen-

sions ol belongingness: social connectedness and social assurance.

Social connecledness measures cormmecledness (4 items), affiliation (3 itemns), and
companionship (| item). The ilems poriray a general emolional digtance belween
self and vthers that may be experienced even among [riends or close peers, as
altested by iterns “Liven among my (riends, there is no sense of brother/sister-
hood™ and “T den’t feel related to anyone,”™ Social assuralnce Medsures compan-
fonship /4 ilems) and affiliation (4 items). The items portray o general need for
reassurance from at least one or more persons [or a sense ol belongingness, as
attested by ilems “I'm more at ease doing things together with other people™ and

"My life is incomplete without a buddy beside me.”

Using a 6-pomt scale ranging from “strongly apree™ to “strongly disagree,” par-
ticipants respond 1o a series of questions focused on the emotional distance or
connectedness between the sell and other people, as well as the reassurance from
others i social situations to sastamn a sense of belongingness. A strong sense of
belangir gness is rellected in higher scores, whereas lower scores relicet a lack

ol a stroag sense ol belongingness.
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The scules were normed on 626 college students from a large suburban south-
eastern university. Coetlicient alphas for the Soeial Connectedness Scale and the
Social Assurance Scale revealed alphas of 91 and .77, respectively. ‘Test-retest

correlations revealed good test stability over a 2-week period (.96 and .84).

The scales need to be validated and supported with additional rescarch before
further con¢lusions on the meaning of the scales can be drawn, Both scales are
promising instruments for understanding the complex dynamics underlying the
sense of belongingness. However, the scales were developed with college-age

students, so their applicability with adolescents has yet 10 be proven.

Assessment of Interpersonal Relations
(Sanchez, 2000; Glenn, 2007)

The Assessment of Interpersonal Relations (AIR), developed by Bracken ( [993),
is a 15-item self-report measure assessing perceptions of youth in regard to rela-
tionships with parents (mother and father), with peers {male and female), and
with (cachers. These items are equally disiribuled acrass the three separate
seales, with 33 ilems per scale, seven of which are negafively worded. There are
a olal of (ive subscales, perceived reladonship with mother, father, male pecrs,

(emale peers, and teachers,

Using a 4-point Likert-type scale, youth reply to each item by circling whether
thiey “strongly agree. agree, disagree, or strongly disagree™ {See Lixhibit 17). All
of the subscale raw scores are summed into the AIR Total Relationship [ndex

{TR1) raw score and this too 18 converted nto a standard score,

The AIIR was narmed on with a population of 2501 children from Grades 3
through 12 fages 9-19). The examiner’s manual reports internal consistency coel-
licients ranging from .93 to .96 for all five subscales, and .90 for (he TRI, Test-
relest reliahility estimates at intervals ol two-weeks were also strong with cocl-

ficients in the 907 for the scale’s scores.
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Sarmple ftems from the Assessment of Interpersonal Relations Scale

My hapiness i afeced
““hen J am ffeéling' (

Index of Peer Relations
{Myers, 1998; Coots, 1999)

The Index of Peer Relanions (IPR), developed by Hudson (1992), is a 25-item
scll-report scale to measure the quality of peer rclations [rom adolescence
through adulthood. The [PR uscs a 7-point Likerl-type scale with 1 being “true
none of the time,” and 7 being “true all of the time” (See Exhibit 18), The items
are worded both pesitively and negatively to control for response set bias.
Scoring s reversed [or positively worded ilems. The higher the total score the

greater the hikelihood of peer relation problems.

In desizning the 1PR, Hudson sought qualities ol brevity, ease of completion and
scoring, low response decay over repeated adminigtration, and high validity and
reliability, The TPR was normed on a sample of 107 people undergoing counsel-
ing ranging [rom 1% to 60 years ol age. The internal reliability coefficient was for
the IPR was .94, Construct and concurrem validity was also high, Forfe and
(rreen [ 1994) carried oul a vahidity study to cvaluate the use and approprialcness
of the IPR with adolescents. They noted high criterion and ¢onsiruet validily

using the scale with adolescents as well,

Sample [tems from the [ndex of Peer Relation

PR

Vey - Alitleof . Sor
daely - cthetime’ - thetime

Mol
time. . the time

o My péérﬁ-'ad;iilgethey don't care about

. |wish | were not part of this peer gioup.
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Network of Relationships Inventory
{Miller, 2001)

The Network of Relatioaships Inventory (NRDY, developed by Furman &
Buhrmester (1985, 1992), is a 30-fem insleument to assess both positive and
negative qualities that may be associated with [riendships and romantic relation-
ships. The NRI is comprised of ten scales; (a) companionship, (b) conilict, {c¢)
instrumental aid, (d) antagonism, (¢) intimacy, (1) nurturance, (g) altection, (h)

admiration, (i} relative power, and (j) reliable alliance.

Using a S-point Likert-type scale ranging from “little or none” to “the most,”
adolescents rate how much the ten subscales occur within a sperified relationship
(1.¢., same-sex friendship, romantie reladonship) (See Exhibit 19). Averaging the
three itemns that assess each relationship quality derives scores for each scale, and

separate scores are obtained for cach relationship.

The NRI had internal consistency, Cronbach’s alpha of .80 One-month test-
retest reliability estimates ranged from 66 to .70, A significant link was found
between friendship (catures and adiustment for children and adolescents, offer-

ing evidence for constragl validity as well.

Sample tems from the Network of Relationships Inventory

* How much do you help (fiend o
im/bersel?

Comparisons

While the Assessment of Interpersonal Relations (AIR), Index of Peer Relations
(TPR), and Network of Relationships Tnventory (NRI) focus on the guality of
ones relationship with others in ones environment, the Adoleseent Inlerpersonai
Competenee Questionnaire (AICQ)Y and ‘The Social Connectedness and The
Social Assurance Scale (SCSA) tend to focus a sense of competence about rela-

tionghips in general,

Lhe SCSA targets the sense of feeling connecled to peers and belongingness 1o
a group, which arc imporlant components of adolescence. The AIC(), on the
other Tund, focuses on speeific compoenents of relationships themselves, and

measures the interpersonal competence youth feel within this domain, The other
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measures (AR, [PR, & NRI) focus on the relationship with a specific other party
i mind. While the [PR and NRI target relationships with peers, the AIR contains
mulliple scales o assess ones relationship not only with peers, but with parcals
and teachers as well. The NRI also assesses romantic relationships, which none

ol the other measures address.

All ol the measures have been suggesied as useful tools in the area of relation-
ships and connectedness for adolescents. It should be cautioned however, that
while the SCSA has high reliability, it was developed with college-age students,
s0 its validity as an eflective measure of adolescents’ skill level in this area is vet
10 be proven. Likewise, the 1PR was normed on a wide range of people in terms
ol age (18- 60 years), with high reliability. TTowever unlike the SCSA, the IPR

was validated as an effective scale for use with adolescents,

‘The range of scales in the AICQ and ALR might be ol interest it a specific age
range of adolescents or a specific relationship is a focus of study. The AICQ hay
a shorted version, the Adolescent Interpersenal Competence Questionuaire-—
Revisel {AICQ-R) targeted for use with early o middle adolescents. And if a
specitic relationship other than peers is of interest, such as parenls or teachers,
the ATR fits this nced. 1n addition, the ATR was normed on 4 large population of

youth with high reliabilily.
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Communication helps adolescents stay in touch with their wortd, share their [eel-

ings and ideas with olhiers, and shape their relationships, In order for comniun:-
calion to be eflective, [t i important for adelescents to be mindful of the process
of communication and of possible differences between sell and others in how

messages are conveyed and interpreted (NOWG, nad. )

Communication within familics in parficular takes on a complex form as it is
ollen dictated by such [actors as rules, roles, and hierarchies. L lective commu-
nication in families has been associated with many aspects of adolescent func-
tioning and development including identity dJdevelopment, social and coping
skills, scll-esteem and; adolescent resiliency; and social competence (NOWG,
n.d.).

In this review of youth development assessment tools, {wo measures of commu-
nication are identificd and examined in detail. These include the Parent-

Adolescent Commuanication Seale, and Family Assessment Device,

Parent-Adolescent Communication Scale
(Lloyd, 2000)

The Parent-Adolescent Communication Scale (PAC), developed by Barnes and
Olson (19%2), is a 20-item questionnaire composed of two subscales that mea-
sure degree of openness and extent of problems in {amily communication. The
first subseale [ocuses on open family conununication that emplhiasives responses
regarding the open exchange of both factual and emotional information between
parents and adolescents, as well as including the degree of salislaction experi-
enced during the interaction. The second subscale [ocuses on problems in fann-
ly communication (ncluding responses regarding a hesitancy to share inforimna-
lion, negalive styles of communication interaction, and the need [or selectivity

and cauntion in what is shared between parent and adolescents,

The goal of the developers was (o design a tool that would aid rescarchers to
describe parent-adolescent communication in a variety of tamily types and Lo
identify a diversity of experiences within different Tamily vunits, There are three
forms to the complete instrument including the parent form, the adolescent-
maother form, and (he adolescent-father Toom. All three Torms bave been individ-
ually normed with separate scores, making the various forms accurale lor use

separalely and individually.
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Parlicipants use a 3-pownt [ikert-type scale ranging from “strongly disagree” to
“strongly apree” (See Extibit 20). Higher scores indicate a greater degree of

openness and fewer prohlems in family communicalion.

The PAC was normed on 433 subjects composed of adelescents from college,
university, and high school levels with an age range of 16 through 20 years old.
The PAC has been described as having internal and external validity consislency,

with test-retest reliability of (78 and infemnal consistency, Cronbach’s alpha of %]

The PAC has been used in various published studies to identify the pereeption of
parent-adolescent communication from the perspective of the adolescenl. The
scales measure both positive and negative aspects of communication as well as

some content and process of the pareni-adolescent interactions.

Sample Items from the dolescent Communication Scale, Adolescent-Father Form

Family Assessment Device
(Besett-Alesch, 2000)

The Family Assessment Device (FAD ) developed by Epstein. Baldwin, & Bishop
(19833 (s a 60-item sell-report instrument desipned to measure six dimensions
of family funclioaing: problem solving {6 items): communication (9 items); roles
(11 tems); altective responsiveness (6 ilems); alfective involvement (7 items);
and beaavior control (9 items). It also contains a general functioning scale (12
iterns) that can be used independently. The FAD was meant to be a screening
device in order (o identify problem arcas within the family syslem in a simple

and efficient manner.

Using 1 4-point Liker(-lype scale, individuals indicate the degree 1o which they
agree or disagree wilh cach statement about their [amily’s [unctioning (See
lixhibin 21). Scores are compuled by summing the responses lor each ol the

seven subscales.

Internal consistencics for cach sihscale of the FAD ranged [tom 72 {roles) 1o .92
{general functioning) lor a heterogeneous sample of 503 clinical and nonclinical
participants. Test-retest reliabihtics were found to be adequale, ranging from 60
{problem solving) Lo 76 (allective responsiveness). The FATY also showed evi-

dence of conecurrent and predictive validity.
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This is a well-established and highly utilized sell-report insirument. The FAL

has been used in clinical studies of families responding to adolescent suicide and

other 'mental health issues. The FAD is based on a sound, theoretical model.

Comparisons

Effective communication between adolescents and [amily is critical to the suc-
cesslul development of the adolescent, and this is evidenced by the two measures

revicwed (o assess communication skills.

The Parent-Adolescent Communication Scale and the Family Asscssment Device
assess (he communication skills between adolescent and family members.
FHowever, the PAC uses two subscales and focuses on the broader, more general-
ized characteristics of commuwnication within the family, while the FAD uses six
subscales and links to specitic constructs of communication within the family. It
should also be noted that the PAC has three forms that complete the insirument,
the parent form, the adolescent-mother form, and the adolescent-father form,
which can shed light inlo communication problems with specific family mem-

hers, which the FAD cannot do.

A potential disadvantage of the PAC however, is that it has mainly heen used with
older adolescents (16-20 years), so s validily as a measure for use with younger
adolescents is uncertain. The appropriatc age range for the FAD was nol deter-

inined in this roview.
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Resilicnee 1s an individual’s capacity for adapting fo change and stressful events

in healthy and flexible ways. Resilience has been identified in research studies as
a characteristic of youth who, when exposed to multiple risk [actors, show suc-
cesslul responses to challenges. and use this learning to achieve successful out-
comes. Jrotective mechanisms associated with resilience include: reduction of
nisk impact; reduction ol negative behavior patterns; the establishment and main-
enance of sctf-esteem and self-efficacy; and the opening up of opportunitics
(Cataluano et al., 1998).

[n this review of youth development assessment teols, two measures of resilien-
cy are identified and examined in detail. These include the Healthy Kids

Resilience Assessment and the Indivigual Protective Faclors Index.

Healthy Kids Resilience Assessment
(Constantine & Bernard, 2007)

The Tlealthy Kids Resilience Assessment (IIKRA) ts an optional module of the
California Healthy Kids Survey {(Sce Exhibit 22), The survey was initially
designed with 11 protective factors and 11 resilience traits, organized imto six
clusters. The conceptual framework, and the content of the ITKRA that was based
upen b, were revised several times as pilod, field test, and regular administration
data was coltected and analyzed over a two-year extended field test, The HKRA,

when cdministered concurrently with the CHKS, can be completed in 50 minutes.

Validity data was colleeted from a population of 56,398 students across 479
schoals in 164 districts across the state of California. Most districls assessed all
7, 9th, and [1th grade and alternative school sludents who received wrilien
parental pernussion.  Internal-consislency reliability analyses have been con-
ducted at several stages of the development of the HKRA with revisions of the
toal as a result, Although version 3.0 is currently available, a revised version
(4.0} is currently m development. Internal-consistency reliability results for ver-

sion 3.0 were not available at this time. Validation resulls were also not reported,

The most recent recommendations Lo the ool include six scales W assess protec-
tive [ectors (family connection, school connection, community connection,
autonomy cxpericnce, pro-social peers, and pro-social group participation} and
six scales 10 measure resilicoce traits {cooperation and communication. gencral
selt-efTcacy, enpathy, eftective help-seeking, sell-awareness, and goals and
aspirations). Three additional scales were recommended (family behavioral mon-
itoring, appreciation of diversity, and spiritual/religious connection). The total

queslion sel would comprise of 52 jtems.
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- Sample Items from the Healthy Kids Resilience Assessment

R

Individualized Protective Factors Index
(Springer & Phillips, 1997)

The Individualized Protective Factors Tndex (1PF1), developed by Springer &
Phillips ¢ 1995), is a 71-ilem self-adminislered questionnaire designed to measure
adolescent resiliency as defined by ten ahitudinal orientations in threc major
domains {sccial bonding, personal compelence, and social compelence). The
measure construct focuses most predominantly on protective factors associated
with heallhy personal and social development among youth in high-risk environ-

ments (Sce Bxhihic 23),

The social bonding component of the [PEFT concerns posilive response and com-
mitment 1o basic social institntions such as family, school, and community. It
assesses the level to which youth teel satisfaclory involvement and motivation for
accomplishinent and etfort in various social institutions. It reflects the component
ol resiliency in that positive ties 10 social nstitutions give the individual and
investmeat in them and in pro-social behavior, The [PV conrtains three dimensions
in this area (pro-social norms, school bonding, and tamily bonding).
The personal compelenee ol the TP focuses on ones sense of individual identi-
ty. This relates (o the personal development of youtl, the development of their
own self-image and outlook, and the ability to function effectively as a decision-
making person in control of vnes tuture. The IPFT contains four dimensions in this
area  (self-concept,  sell-comrol, self-elficacy, dand positive  outlook).
The social compelence of the TPFT is conswlered to be a commonly identitied
atribute ol resilient children. The common theme ol social compelence is 1he abil-
1ty to be responsive, caring and flexible in social situations. The child or adult who
has these qualitics will elicit positive response and reinflorcement, wilh positive
personal results. The TPET has three dimensions in thus drea (assertiveness, confi-

dence. and cooperalion).

The 1PTT was pilot tested with 642 youths (10-16) in tive states nationwide,
Refiability and validity analyses were done with a sample of 2,416 youths in 13
sites mationwide  Springer and Phillips reported reliability of dimensions coclfi-

cients, ranging from 46 (assertiveness, social competence) to .05 (self-control,
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personal competence). Reliability for the rotal IPFT was (93, Positive construct

validity was also found on the 1PFL

The IPET was designed for youth between the ages of [0 and 16, Tt has been used

wilh older populations, and a version appropriate for younger children (8 10 9) is
under developmient.

Sample ttems from the Individualized Protective Factors Index

Comparisons

The l.eallhy Kids Resilicnce Assessment (ITKRA) and the Individualized
Proteetive FFactors Index (IPFI) are new tools in a relatively new area of research
with youth, resiliency. The HKRA distinguishes between twe (ypes of resilience
constructs; (1) protective factors and (2) resilience traits, while the IPF] focuscs
solely on protective faclors. The HKRA 1is a new tool and therefore Tacks relia-
hility end validity data, In addilion, (est-relest psychomelric data is missing from
analyzes ol the IIKRA. The IPFI has more psychomelric support in terms of reli-
ability and validity data than the HKRA. Howcever both instruments are current-

ly beirg used (0 measure resiliency in youth at this time,
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Ihe twenty-six youth development assessment tools described in this literature
review are several of a multitude ol tools currently accessible [or use 1o assess
posilive oulcomes of youth development programs. Although cach one is impor-
tant in its own regard, il has been noled that one tool cannot adequately asscss
the skills and competences needed lor a weli-raunded, balanced youth (NOWG,
.d. ).

1t should also be cauttoned thal the demographics of youth are rapidly changing,
and will continue to do so as this century progresses. While many youth devel-
epment tools were developed in the cighties and nineties, some of the most pop-
ular ones used today (i.c., Coopersmith Self-Esteem Inventory and Rosenberg
Self-Ustcem Scale) were develaped in the sixties, when the faces of youtl were
very diflerent from those ol Loday. Thercfore care must taken in terms of cultur-
al, ethnic, and racial differences when using or designing assessment tools (NRC,
2002).

In addition, many scales that were developed and normed [or one population are
often used with samples representative of another population. Such use of a mea-
suring instrument makes the very strong assumption that the interpretation cf all
questionmaire items and the conceptual structure of the underlying construet are
equivalent across the two populations. 1Cis critically important that researchers
he lully cognizant of all normarive information related to a particular measuring
instrument before Mnalizing any decision regarding its use. Researchers need 1o
cvaluate the relevancy, recency, and representativeness ol the nermative data in

selecting the instrument of their own usc (Byrue, 1996),

And [mally, the issuc of whether youlhh development assessment (ools measure
positive-locused outconies has important implications for the (uture of the youth
developtnent field, and is currently the subject of considerable discussion among
practitioners, prevenhian scientists, and the policy compiunity. Programs tend to
focus on mmeasures that assess reductions in problem behavior, positive oulcome
measures. or both, Catalane et al. (1998) noted that there 1s a need for all posi-
tive youth development programs lo measure both types of oulcomes in order Lo
assess fully the effects of these programs on youth. Although this lilerature
review primarily [ocused on positive vuicome measures, they {ec! that an inte-
grated measurement approach {i.c., one that includes positive oulcome measures
and problem behavior measures) provides lunders of pramotion and prevention
programs a greater understanding ol program cftects on all important youth out-

COMEs.
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I'inding rcliable and valid youth development tools for use is a complex, chal-
lenging process. There are many tools currently in exisience, but finding a tool
or multitude of tools thal are the best {it with a program’s mission and goals for
its youth may not he an casy process. 11 is hoped thal this literature review sheds
light ¢n some of the tools currently used to assess competences in youth, and

may serve as a puide as programs develop or use assessment teols on their own.
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Psychometric Terminology
(Bryne, 1996)

Reliability: The extent 10 which measurements (or sceres) on an asscssment
instrument are consistenl. The indicator of such consistency is the reliability
coellicient, which is often reported and interpreted as a Pearson r statistic: the
closer the value is to 1.00, the higher the reliability. Recommiended criterion val-
ucs have ranged [rom .70 w .98, The lower the reliability of a measuring nslru-

ment, the less consistent will be any scores resulting fron its use.

Internal consistency reliability: The extent 1o which items measuring the same
congtruct (i.e., items in the same subscale) are homogencous. Content sampling,
error focuses on and is represented by this. Internal consistencey reliability is typ-
ically estimated by means ol one of three procedures: the split half-method, the
coefficient alpha formula (developed by Crenbach), or the Knder-—Richardson
{K—R 20y formula.

Split-half method: Tnvoives administering a questionnaire once to a group
of subjects, splitting the items into cquivalent halves using some logical pro-
cedure (e.g.. odd/even numbers), scoring and summing the scores for cach
halt, and computing the correlation between the two summative scores. This

corrclation then represents the internal consistency refiability coelficient.

Coefficient alpha formula: lnvolves the mean of all possible split-hall cor-
relations thal have been caleulated by means of the Rulon (or Gutiman)
method. 1t is most appropriately used on test that comprise polychotomous

items.

K—R 20 formule: Yiclds a reliabilily cocflicienl thal is a special case ol

coefficient alpha when the items of the Lest are dicholomously scored.

Stability reliability: Represents the time-sampling error focused on the stabili-
ty of measurements over time. 1118 based on « switable intervening time interval,
Stability reliability is most commonly represented by hie test relest reliability

coelficient.

Test-—retest reliabifity coefficienr: Computed through the correlation of
scores on (e same subjects obtained from an administration of the same test
on two dilferent oceasions. ldeally, the pair of scores shiould be the same or,
4l least, highly similar. Although the time delay between lests can vary {from
a few days to several months, 2 weeks has been found te be (he most com-

mon practice. The time period between testing should be long enough

i
oy
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allow the effects of memory or practice to dissipate but short enough to
ensure that test scores are not adversely affected by developmental or his-

Lorical changes.

Validity: Refers (o the appropriateness, meaningfulness, and usefulness of the

specilic inferences made from test scores. Test validation involves the pathering

of evidence in support of these inferences. Note that it is nat the instrument per

se that is valid, but rather, the scores that derive from the administered and com-

pleted 'nstrument, Fvidence in supporl of validity can be categorized as content-

related, eriterion relaed, and construct related.

Conteni validity: Refers to the extent to which the sample of items on a mea-
suing instrument adequately represents some defined universe or domain of
content. Tynically, content-related validity is sought in support of achieve-

ment measures.

Criterion validity: Refers to the carrclations belween a score on a particular
instrument with some criterion (or standard of judgment) such as a test, diag-
nostic classification, or performance of a specilic task. The two types ol cri-

terion validity are predictive validily and concurrent validity.

Predictive walidity: [n sccking cvidence of predictive validity, a
rescarcher examines the correlation between scores on the measure of
interest, and performance (or other) scores on some related eriterion, at
some later time. Typically associaled with aptitude and achievement
tests as prediciors of job performance and academic success, allhaugh

also used in relation to self-concept,

Coneurrent validity: In secking evidence ol concurrent validity, a
researcher typically correlales scores on the instrument of interest with
those on some well-estahlished instrument designed (0 measure the
same censtruct {or constructs, in the case of subscales), The scores used
in measuring concurrent validity derive from measures that were admin-
istered at the swne point in lime. Another approach is to correlate scores
on particular domain-specific subscales of an inslrument with the crite-
rion variable thal each i designed (o measure. Associated with sell-con-

cept measures.,

Construct validity: Relers 1o two modes ol inquiry; (1) The validation of a
theory and (2) the validation of 4 measuring instrument. In validating, theo-
1y, a researcher seeks empirical evidence in support of hypothesized con-
struct relations both ameng facets of the same construcl {within-network
relations) and among different constructs (hetween-networks relations).

Validation of & measuring instrument entails the testing of construct inter-
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pretation of scores derived from the instrament. The researcher seeks empir-
ical evidence that the constructs purportedly measured by the instrument are,
in fact, the ones being measured. In the case of an instrument comprising
several subscales, evidence of construcet validity is demonstrated if the scales
cxhibit a well-defined facior structure that is consistent with the underlying

theory.

=
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Sample Assessment Tools

Sell-Coneept

Sell-Perception Profile lor Adolescents
Multidimensional Self Concepl Scale
Piers Harris Sell Concept Inventory
Self-Description Questionnaire-1

Sell-Elficacy
The Sc.f-Llficacy Seale

Social Compelence

Walker-McConnell Scale of Social Campetence and School Adjusiment

Texas Social Behavior Inventory

Sell-Esteem

Coopersmith Seif-Esteem Inventory
Rosenterg Self-Esteem Scule
Sclf-Esteem Questionnadire.

Problem Solving and Decision-Making

Adolescent Coping Orientation for Problem Expericnces
Probien Solving Inventory

Adolescent Decision Making Questionnaire

Relationships and Connectedness

Adolescent [nterpersonal Competence Questionnaire
Assess nemt of Tnterpersonal Relations

Index of Peer Relations

Network of Relationships Inventory

Cemmuuication

Parent-Adolescent Communication Scale
Family Assessment Device

Resiliency

Califoritia IMealthy Kids Survey
Individual Protective Tactors Index
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